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Ukrainian Language Education: A Rationale

Constitutional support for heritage language education is implicit in the Government of
Canada’s Bill C-93 ~ The Canadian Multicultural Act (1988).

Provincially, it is the policy of the Government of Saskatchewan to promote and to support
financially, where applicable, programs designed to provide language opportunities for students
and adults both in the official languages and in other heritage languages. (The statement of
Minority Language Education in the provinces and territories of Canada, Report by the Council
of Ministers of Education, Canada, January 1983, p. 59).

As part of its mandate to advise the Minister of Education on heritage language education in
Saskatchewan, the Advisory Committee on Heritage Languages conducted a series of public
meetings throughout the province (1984-86). During these meetings, the committee’s “statement
of rationale” for heritage language education in Saskatchewan schools received overwhelming
public support. Excerpts from this statement, which appear in the committee’s final report {(1986),
are quoted below: '

* “Saskatchewan’s strength and uniqueness derives directly from its linguistic and cultural
diversity. The teaching of heritage languages is basic to the realization of a politically just
and socially harmonious muiticulturai society.”

* “Component groups in a multicuttural society function and co-exist more effectively when their
heritage languages and cultures are recognized and appreciated. [This] . . . promotes the
development of a world view that fosters intercultural communication and understanding.”

* “The teaching of heritage languages facilitates individual and societal participation and
interaction in world economic activity . . .”

* “A delivery system is needed for the teaching of heritage languages. Schools have been
legitimately charged with this responsibility because they provide appropriate instructional
personnel and facilities accessible to all students.”

* “The study of heritage languages is an educative process which develops cognitive skills, acts
as a stimulant for other studies and provides a tool for understanding one’s own culture and
the cuitures of others . . .”

Ukrainian language learning opportunities service a heritage language need for the
approximately 100,000 Saskatchewan residents that are of Ukrainian background. However,
the acquisition of Ukrainian language skills can provide benefits which extend beyond a
“heritage” function. Today, over 50 million people throughout the world (largely in Eastern
Europe) speak the language. Furthermore, knowledge of Ukrainian facilitates access to the
world of Slavic languages, whose speakers number up to 500 million people. Viewed in this
context, the Ukrainian language assumes a new relevance as a language for international
communication. Canada'’s increasing involvement in world organizations, in international trade,
business and cultural ventures signals a need to nurture the development of multicultural
individuals. The provision of Ukrainian language learning opportunities in Saskatchewan
schools represents one response to this need.




Philosophy S
Language may be described as a meaningful production of sound or a series of sounds.
It is used for communicating ideas, emotions and experiences.

The effectiveness of spoken language in influencing others is enhanced by non-verbal features
of communication consciously or unconsciously assumed by writers and readers. These
“affective” aspects of speech — gesture, stance, manner of address, animation and glance,
intonation, pause, and delivery, ensure both accurate communication and interpretation of

the spoken word and its written representation. It is for this reason that the assimilation of both
verbal and non-verbal behavior patterns is important in second language education. Language
is taught and learned as behavior, as one individual interacting with others in a social context.

What are the implications of such a definition for a second language teacher? Obviously
second-language learning becomes much more than simply mastery of the technical skills
involved in communication. By definition, it must involve the development of an understanding
and appreciation of the culture, of the customs, values and social conventions of the people
whose language is being studied. In practical terms, the linguistic process broadens the student’s
sociocultural understanding, contributing much to his/her personal growth and development —

a condition which itself is a primary goal of education.

Language Immersion Programs @

An immersion program may be defined as one in which a language other than English is used
for instructional purposes for at least half of every school day.

1962 saw the appearance of the first immersion language programs in Canada. They were
introduced by the Toronto French School in an effort to enable non-French speaking students
to obtain proficiency in French and maintain fluency in English.

Several different types of immersion programs have emerged in response to varying conditions
across the country.

Total Immersion
The second or target language is used from 80 to 100 per cent of the school day.

Partial Immersion
The second or target language is used as the language of instruction for a maximum of
50 percent of the school day.

Early immersion

Immersion programs, whether total or partial, may also be described according to the grade in
which a student enters the program. A program beginning at Kindergarten or at the Grade 1 level
is called an Early Immersion Program.

A typical partlal early immersion program” involves instruction in the second language for half C )
a day and in English for the other half, beginning at Kindergarten or Grade 1. —




Intermediate Immersion
A program beginning in Grades 4, 5 or 6 is called an Intermediate Immersion Program.

Late Immersion -
Programs beginning at any level after Grade 6 are called Late Immersion Programs.

The major difference between each type of immersion program depends on variable factors
such as the point of entry and the amount of time spent in the target language. Both of these
factors affect the level of proficiency attained in the target language. Consequently, the
objectives of immersion programs vary according to the type of program.

Saskatchewan’s Ukrainian-English Bilingual Program is of the “partial early immersion” type.
During the Kindergarten year, Ukrainian is the language of instruction used by the teacher.
From Grades 1 to 8, approximately one-half of each school day is conducted in English and
one-half in Ukrainian.

Ukrainian Language Arts 9-12

At the high school level, a program which offers continued instruction in the Ukrainian language is
made available to students who have successfully completed the K-8 Ukrainian-English Bilingual
Program. This program is comprised of two high school credit courses — Ukrainian Language Arts
and one other course —~ determined by the local board. In this way, a minimum of 20 percent of
each high school day is offered to students for completion of their Ukrainian Bilingual Education.

Ukrainian-English Bilingual Education K-12

Aim

The Ukrainian-English Bilingual Program is an integrated partial immersion model which promotes
the continuous growth and development of students’ communication skills in both Ukrainian and
English. Through an instructional focus on the language and culture of Ukrainian people, the
program aims to develop students' understanding and appreciation of people of all ethnic
backgrounds. Subject integration and resource-based teaching are advocated throughout the
curriculum, using a communicative approach to language teaching. This approach combines
experiential aspects of language use with analytic elements of second language development.
The ultimate aim is to graduate individuals who can use both Ukrainian and English confidently
and effectively for various purposes.

Goals

The general goals of Ukrainian-English Bilingual Education are:

« to encourage the development of listening, speaking, reading and writing skills in the
Ukrainian language

+ to continue to promote in students an understanding and an appreciation of the Ukrainian
culture and other cultures, through language

« to develop students’ listening skills, which will assist them in learning Ukrainian for various
social and cultural contexts and situations

+ to encourage enjoyment of communication, reading and writing in Ukrainian
+ to cultivate positive personal and social growth through use of the Ukrainian language




General Objectives

The broad goals of education speak of developing individual potential to its fullest and enhancing
each individual's ability to cope in an ever-changing environment. In this sense, education is

an ongoing and lifelong process and involves the home, church and community, as well as the
school. Thus, in-school learning both influences and is itself influenced by the learnings occurring
outside the school.

The role of schooling in education is to identify, deliver and evaluate those programs and
activities which facilitate the attainment of the broad goals of education. In this process, the
objectives specific to any given discipline are directed by the broad goals of education and

are outlined in various departmental curriculum documents. These objectives remain constant
regardless of the language of instruction. However, the acquisition and the use of a language
not dominant in the broader community are factors which affect the process of planning for
instruction in a language other than English. It is important that students be given the opportunity
to maintain and enhance the Ukrainian language competence acquired at the elementary level
through their high school years in order to facilitate attainment of both the broad goals of
education, as well as the specific Ukrainian linguistic and cultural objectives.

in addition to the objectives set for unilingual school programs in Saskatchewan, those specific
to Ukrainian-English Bilingual Education are as follows:

* o develop a functional use of the Ukrainian language in the areas of understanding, speaking,
reading and writing, within the range of the pupil's experience in the language

* to develop an understanding and appreciation of cultural atlitudes and values, as these
are reflected in the language, the customs and the traditions of people of Ukrainian origin

* to facilitate the development of positive attitudes towards various languages and cultures

The ultimate expectation is that students completing the Ukrainian Language Arts program will
have a broad range of spontaneous linguistic capabilities in both Ukrainian and English. They
will be able to use their language skills confidently as the need arises. Particularly noteworthy
will be their ability to transiate the context of conversations or written material, while keeping

in mind the semantic and grammatical aspects of both languages. Students will also become
tamiliar with the literary works of classic and contemporary Ukrainian authors. Through literature,
they will gain insight into the culture, the people, their past and their future.
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Language Acquisition: Foundations and Principles’

The following section outiines the value of language as a foundation for the Ukrainian Language
Arts curriculum. It is based upon the principle that language curricula and language instruction
should refiect the nature of language as a human phenomenon — both dynamic and rule-govermned.

All languages are permeated by rules and conventions. These conventions provide a particuiar
range of the options available at any given moment in order for effective communication to
proceed. Ukrainian is especially affected by convention: here, precise usage in meaning,
grammatical function, spelling, and punctuation is essential. As students progress, their
instruction should increasingly enable them to acquire as many language conventions as
possible. This acquisition cannot be left to time and chance.

Language is a highly complex system with several crucially interrelated subsystems: we form
words out of sounds or written symbols; we build phrases or sentences capable of communicating
subtleties of meaning; we take account of who the audience is; and we are infiuenced by our own
motives for communicating and by the larger social and cultural contexts within which we are to
communicate. While particular parts of the language system will form legitimate themes or topics
of instruction, they should do so in ways that help students to see the relation of these parts to
language as a whole. What is ultimately important is the students’ use of language to attain and -
convey meaning. Because the language which students use represents who they are, as well as
their cultural background and personal and social worlds, that language must be responded to with
sensitivity and respect. Instruction in Ukrainian Language Arts will provide students with a bridge
between their knowledge of the English language and their use of Ukrainian. Gaining proficiency
in two languages will most certainly expand the educational, cultural, and vocational opportunities
available to students.

Students learn language in context. For this reason it is the task of the schools to provide students
with a rich and varied language environment through which students will grow in fluency and
clarity in their use of ianguages. One of the strongest guidelines for fostering this achievement is
ensuring that the teaching of language conventions be done in the context of students’ oral and
written communications and through their continuous involvement with literature and language
models.

The process by which children learn language provides a framework for curriculum development.
Initially, they leam by acquiring ways of understanding and talking which match those of family and
friends. As children move from home to school, however, they learn to read and write and expand
language usage to reflect the more formal usage of language at school. Progressing through the
school years and beyond, students learn to use language in increasingly specialized ways. With
its dynamic and generative qualities, language offers them tremendous potential to communicate,
describe, question, and transform. At school, students will develop the specialized abilities to read,
write, speak, and listen which will enable them to succeed in the larger worlid.

' Adapted from Saskatchewan Education. (1989). Policy for English Language Arts: Kindergarten to Grade Tweive.




The Ukrainian-English Bilingual Program curnculum for K-12 is based upon the following principles
or beliefs about how students learn language and the environment which facilitates that learning.

Effective language models are essential.

When students are surrounded by good models of language and when they are encouraged to
use the Ukrainian language for various purposes in a positive and supportive context, they grow
in their capacity to express themselves in speaking and writing. Such models of language include
the oral and written language of teachers, the language of literature, as well as other resources
used across the cumiculum. In this enriched language environment, students establish, develop,
and extend their communication skills in the Ukrainian ianguage.

It is important to note that the Ukrainian language environment is influenced to a great degree
by the Canadian cultural milieu. Language experiences reflect this reality for students enrolied
in Ukrainian language programs.

Most students arrive in school with considerable first language competence and some
knowledge about written language.

Children rapidly acquire the sounds and syntax of the language spoken in the home. By school
age, their speech approximates that of the adults in their world. Many early elementary students
recognize letters and symbols on signs, buildings and foods. They often show keen interest in
trying to print and read “messages”. These students know that print and talk (or reading) go
together.

Children bring with them a great resource and a sincere interest in language. Upon this
foundation, teachers can build effective instructional programs which will gradually increase
students’ competence as second language leamers, while expanding and refining their
knowledge about the English language.

In other words, it is the responsibility of the school to accept and cherish the language children
bring from their homes; at the same time, the school must extend students’ awareness of and
ability in language to meet the demands of the wider society.

Students initially learn language in purposeful, meaningful units.

Language develops as students strive to make sense and order of what they see, hear, and feel.
They attempt to communicate messages that convey meaning or feeling to others by speaking,
drawing or writing, long before they understand and appreciate the many subskills involved in such
transactions and before they identify reading, writing, speaking, listening, and viewing as disparate
language processes. In their efforts to comprehend what others print, say, or read to them, and

in their attempts to express meaningful messages back to others, students focus on the overall

or “whole” meaning of the communication.

S

O



It is in the context of the focus on meaning that students best learn the skills of language.
Instruction in specific strategies is necessary in a language arts program. Through exploring
meaning in context, teachers instruct students in strategies such as phonics, sentence and
paragraph structure, standard usage, grammar and spelling. In an instructional environment
that has students apply the elements of language in meaningful situations, students become
successful readers, writers, speakers, and listeners.

Students must have the opportunity to apply language abilities across the curriculum. At school,
the resources and examples of language should be rooted in the students’ own environment and
in their interests and prior knowledge. Such instruction typifies a meaningful and integrated focus

on learning languages in general.

Language develops in social, cultural, and functional contexts.

Children acquire and extend their language abilities by communicating with others. This social
interaction begins in the intimate setting of the home, where attitudes, language, and thinking
abilities develop in the first language or dialect. Early language use is very closely related to
children’s cultural identity and to their budding self-image and feelings of personal worth.

K to 12 classroom language expetiences should be functional. Language use and study should
fulfil! purposes that are meaningful and obvious to students. They need an environment rich

in opportunities to apply their skills and knowledge of language to: communicate with various
audiences, express their own ideas, opinions, and feelings through speech and writing; and,

- think and leamn in all subject areas.

Given the interrelationships among languages, there is a need for an integrated curriculum
approach characterized by coherence and continuity.

Because the aspects and skills of reading, writing, speaking, listening, and viewing are
complementary, instruction in both the English Language Arts and Ukrainian Language Arts
programs will systematically integrate these aspects and skills, making students’ learning more
effective. Such an approach has proven to be superior to one that artificially fragments these
areas. To achieve integrated instruction, teachers take into account such factors as: the objectives
outlined in the English Language Arts curriculum, students’ interests and abilities, their strengths
and weaknesses, and the topics and language skills outlined in the Language Arts section of the
Ukrainian-English Bilingual Education K-3 and 4-8 curriculum documents.




An Optimum Language-Learning Environment

Success with second language learning becomes a natural outgrowth of an environment which
is warm, supportive and non-threatening. Students who feel comfortable and confident in the
company of their classmates and teacher will demonstrate interest and achievement in second
language development through open participation. Some important elements in establishing

a rich language-learning environment are:

numerous examples of meaningful print, displayed all around the classroom

environmental print, such as product labels, letters, recipes, maps, announcements,
advertisements, brochures or posters in the second language

reading centre or class library, with many different kinds of reading materials such as books,
magazines, journals, maps, comics, newspapers

writing area, equipped with the “tools” of good writing; paper, pens/pencils, art supplies,
computers

listening/oral reading centre, with audio cassettes, tape recorder, books, music cassettes

B mn*%'io%” e oy
co&fﬁf/fu \ wr i
\ (]0{ =‘ W" . o0 b;}’l/"'
) T ’ = ‘[ ) il ®
-%-, ( = (m, = rfﬁ;rbowtl .
o NE =1 53 (T} .ml“i'f‘
g < = 2 1 'i&’ww,{b- g

N
-ﬁi‘r f:;::s

Hlustration from Saskatchewan Teachers’ Federation. (1993). Centred on Studenis: Instructional Strategies

Series No. 14. Saskatchewan Professional Development Unit and the Saskatchewan Instructional Development

and Research Unit. p. 1.
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Components of Core Curriculum

Common Essential Learnings

The Advanced Ukrainian Program offers many opportunities for incorporating the Common
Essential Learnings (CELs) into instruction. The purpose is to help students better understand
the subject matter content under study and to better prepare students for their future learning
both within and outside of the K to 12 educational system. The decision to focus on a particular
CEL or CELs within a lesson is guided by the needs and abiiities of individual students and

by the particular demands of the subject area. Throughout a unit, it is intended that each
Common Essential Learning will have been developed to some extent.

It is important to incorporate the CELs in an authentic manner. For example, some subject areas
may offer many opportunities to develop the understandings, values, skills and processes related
to a number of the CELs. The development of a particular CEL, however, may be limited by the
nature of the subject matter under study.

General guidelines for incorporating the Common Essential Learnings into instruction are
presented in this guide. These guidelines are not meant to be prescriptive, but rather to serve
as ideas for initiating further reflection and refinement. In addition, it should be noted that many
of the guidelines for developing a particular CEL may also develop other CELs. This is to be
expacted as the Common Essential Learnmgs are six inter-related sets of knowledge, values,
skills and abilities.

Incorporating the Common Essential Learnings into instruction has implications for the
assessment of student learning. For example, a unit which has focused on developing the
CELs of Communication and Critical and Creative Thinking should also reflect this focus when
assessing student learning. Exams or assignments should allow students to demonstrate their
understanding of the important concepts in the unit and how these concepts are related to each
other or to previous learning. Questions can be structured so that evidence or reasons must
accompany student explanations. If students are encouraged to think critically and creatively
throughout a unit, then the assessment at the end of the unit should also require students to
think critically and creatively.

The incorporation of the Common Essential Learnings into instruction can best be accomplished
through teachers reflecting upon the subject matter under study, their teaching practices and
their students. By listening carefully to students and attempting to understand their perspectives
and viewpoints, teachers can better reflect their students’ interests and concerns in the classroom
experiences which they provide. Giving students opportunities to learn from each others’
interpretations and understanding also validates each student’s personal experience.

Teachers are encouraged to use the ideas suggested for the development of one Common
Essential Learning to strengthen students’ development in other CELs. It is anticipated that
teachers will build from the suggestions in the guidelines in this guide and from their personal
reflections in order to better incorporate the Common Essential Learnings into Ukrainian-English
Bilingua! Education.

Common essential learnings will be incorporated into the required areas and other courses of

study in an appropriate manner. The following are suggested as preliminary descriptions of the
areas on which each common essential learning focuses across the curriculum.

11



Communication focuses upon the language demands of each of the required areas of study.

It is based on the recognition that language is central to learning in all subject areas. This (}
common essential learning does not ask that all teachers become language arts teachers —
but rather that they understand the role that language plays in their subject area(s) and deal
systematically and concretely with that role in their instructional methods.

Numeracy as a common essential learning is concerned with the knowledge, skills, and
appreciations necessary to cope confidently and competently with most everyday situations
demanding the use of mathematical ideas, techniques and applications, and with the ability
to learn new ones when necessary. In relation to instruction, numeracy suggests that a better
balance is required between knowing how to compute, measure, estimate and interpret
mathematical data and knowing when to apply these same skills and techniques.

Critical and Creative Thinking as a common essential learning is intended to better develop
students’ abilities to create and to evaluate ideas, processes, experiences and objects. It requires
that teachers and students learn to generate, to publicly defend, and to change when necessary,
their criteria for evaluation. The creation of greater self-awareness is an important component

of this area.

Technological Literacy is concerned with the understanding of technological systems as part

of social systems which cannot be fully separated from the political, cultural and economic

frameworks which shape them. lts intent as a common essential learning is to create citizens

capable of an informed, balanced and comprehensive analysis of the technological influences (
upon their lives and of acting upon the basis of their analysis. "

Independent Learning focuses upon creation of the opportunities and experiences necessary
for students to become capable, self-reliant, self-motivated, and life-long learners. It will require
instructional methods that incorporate, among other things, resource-based learning projects,
independent research, and the explicit teaching of study skills, and that offer students
opportunities to choose from a range of assignments and activities.

Personal and Soclal Values and Skills examines the personal, moral, social and cuitural
aspects of each school subject and of the total school environment. It reflects a concern with
the development of responsible and compassionate individuals, ones who are both self-reliant
and able to work cooperatively as part of a group and with other groups. The inclusion in school
subjects of content and activities leading to increased cultural understanding is also an aspect
of this common essential learning.

"""""
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HeobxinHI HaBUYKM HaBYaHHA

HeobxigHi HaBUYKKN HaBYaHHA GyQyTb BKNIOYATMCA BIANOBIOHUM YUHOM Yy 060B'A3KOBI
npegMeTH Ta iHWi [iNAHKK HaB4YaHHA. BoHW npepcraeneHi wWicTbMa KareropiAMu.
Hu)xye nNoaaeTbCA 3aranbHUE ONUMC LIUX KATEropin Ta AK BOHW BUCTYNaKTb ¥ Nporpami
HaBuYaHHA.

CninkyBaHHA 30cepenrXye ysary Ha MOBHWX BMMOTax KOXHOro 3 060B'A3KOBUX NpeaMeTis.
BoHO 6a3yeTbCA HA BUSHAHHI TOr0, WO MOBA € LEHTPanbHOK B Npoueci HaB4YaHHA BCIX
npeamertie. CninkyaaHHA He Bumarae, Wob yci BuuTeNi CTann MOBHUKaM¥, ane HaronoLuye
Ha HeobXiQHOCTI PO3yMIKHA BaXKNMBOCTI poni MOBU ANA YCiX NpeaMeTiB Ta CUCTeMaTU4HOro
| KOHKpeTHOro nioxoay Ta 3aCTOCYyBaHHA MOBMW B HABYIbHUX METOOMUKaX.

MaTemMaTuuHa rpaMoTHICTb Mae cnpasy 3i 3HAHHAMK, HABUYKaAMKM Ta OUiHKaMK,
Heob6xiaHMMK ANA Toro, Wob BNeBHEHO Ta yMINO CNpaBUTUCA 3 LLOASGHHUMU CUTyauiAMu,
AKi BUMaralTb 3acTOCYBaHHA MaTeMaTUYHMX inei Ta NPUAOMIB, a TaKoXX 3i 3OaTHICTIo
HaBYUTWUCA HOBMX, AKLLIO Le HeobxinHo. LLlono HaBuaHHA, MareMaT4yHa rpamMoTHICTL Mae
Ha MeTi BCTAHOBNEHHA KPaLLoro 3piBHOBAKEHHA MiXK 3HaHHAM AK nigpaxysaTy, BUMIPATH,
OLIHMTK K iHTEepNpeTyBaTy MareMaTudHi gaHi Ta 3HaHHAM KOJIM 3acTocysary Ui cami
HaBUYKU Ta NpuidoMn.

KpuTHuHe | TBOpYe MUCIIEHHA CTABUTL 33 METY KPALLL® PO3BMHYTU 3AaTHICTb YUHIB
CTBOPIOBATK Ta OLiHIOBATHK inel, npouecn, nocsin Ta npeamMeTy. BoHo Bumarae, LLL06
yuyuTeni Ta yyHi HaB4UMNUCA BCTAHOBNIOBATH, NPAMTIOGHO 3axMLLaTh Ta 3MiHI0BaTH

B pasi HeobxigHoCTi cBol Kputepil OUiHIBaHHA. BaXxnneBuMm KOMMOHEHTOM Y Ui AinNAHUI
€ KpaLue camMooUiHIOBaHHA.

TexHonorivyHa rpaMoTHICTb Mae cnpasy 3 PO3YMIHHAM T@XHONOFIYHUX CUCTEM, AK
HYaCTUHW COLLIANBHUX CUCTEM, AKI He MOXXYTb ByTK NMOBHICTIO BigoKpemneHi Big NONITUYHKX,
KYNbTYPHUX Ta @KOHOMIYHUX cbaKTopis, Lo chopmyioTe Ix. I MeTolo, AK HeO6XiBHOT HaBUYKK
HasuyaHHA, € opMyBaHHA NIOAEN, AKI MOXYTb AAaTHh BUYepnNHUA Ta oOmMipKoBaHWA aHanis
BNSINBY TEXHONONT 30CEPeOIKYE Ha IX XUTTA, a TaKoX OIATH Ha OCHOBI CBOro aHaniay.

CamocriiiHe HaBuYaHHA 30Cepen Kye yBary Ha CTBOPEHHI MOXnuBocTe# Ta HabyBaHHI
noceigy, HeobxiaHWUX ANA TOro, WO6 yuHi OTPUMaNK HABUYKK YMINOro, ynesHeHoro

8 cobi, CaMOMOTVBOBAHOTO HaBYaHHA BMNPOAOBXK YCEOro XMTTA. BoHO BUMaratume
MeTogdie HaBvaHHA, AKI BKNIOYaTh, pa3oM 3 iHW UMK peuyamu, y4b08i NPOEKTH, OpicHTOBaHI
Ha MoLUyK MaTepifanis, camMOCTiNHE AOCNIR)KEHHA Ta aetTanbHe HaBvYaHHA yuy60BAM
HaBnukawm, a ue gae yYyHAM MOXXNuBICTb Bubuparn 3 pAagy 3asnaHb Ta BUAIB QiANbHOCTI.

Ocobucti Ta cycninbHi wiHHocTl Ta YMIHHA QocNioXyOTL 0COGUCTI, MOpPaNbHI, COLLIANBbHI
Ta KynbTypHi acnekTy KOXHOTo LUKINbHOre npeamMera Ta LWKiNbLHOro cepenosuilla s3arani.
Bonru sinoGpaxkaots TypboTy NPO PO3BUTOK BiANOBiAANBHUX Ta CNIBYYTNMBXX NIOOEH,

AKI MOXXYTb NMpauioBaTh AK CAMOCTIHO, TaK | 3 iHLLIMMMK, y rpyNi, a TaKoXK 3 IHLWMMKN
rpynamu. BkrioueHHA y LWKINbHI npeaMeTn MartepiAnie Ta BMAIB AIANBHOCTI, AKI BeayTb
A0 NIABULLOHHA KyNbTYPHOro PO3yMIHHA, € TaKOXK OOHWM i3 acnekTis Uiel KaTeropil
HeoOXiAHUX HaBUYOK HaBYaHHA.

13



General Guidelines for Incorporating the Common Essential Learnings

Communication -

« Provide opportunities for students to use listening, speaking, reading and writing for a variety
of purposes and audiences.

« Provide pre-listening, pre-speaking, pre-reading and pre-writing activities which link important
understandings in a unit to previous experiences and present knowledge.

» Introduce new vocabulary through activities that enable students to apply their previous
knowledge to new learning.

« Create opportunities for students to express their ideas in a variety of ways, allowing them
to learn from each others’ experiences and to demonstrate their present understanding
(as through discussions, interviews, reports, current events, letter writing).

« Introduce students to various strategies to help them relate and understand concepts or story
parts (such as role playing, story or concept maps, outlines, story grammars, or sequencing
and categorizing tasks).

+ Design lessons and exercises that stress the possibility and acceptance of various answers
and explanations.

« Plan learning experiences that allow students to draw upon their previously acquired English
and Ukrainian language skills to further their understanding and to share their understanding
with others. -

« Have students use expressive language (spoken, written, and actions and gestures) -
to explore their ideas, opinions and feelings. ' (,}

« Provide opportunities for students to reflect through questioning, discussion and writing.

« Provide opportunities for students to hear the language as spoken by speakers of Ukrainian
from other countries and to converse with them.

Numeracy
« Provide opportunities for students to interpret and produce maps, graphs, charts and sketches.

« Introduce mathematical vocabulary to assist students in identifying and describing both
qualiitative and quantitative differences in objects in their environment.

« Encourage students to look for and create patterns or connections among ideas and
information.

« Provide opportunities for students to sequence and categorize objects, ideas and information.

Critical and Creative Thinking

« Guide students’ analysis of information from a variety of resources to deepen their
understanding of the topic being explored.

« Create opportunities for students to use their knowledge of Ukrainian language and culture
to note similarities and differences between the culture and language of Ukrainians living in U
Ukraine and Ukrainians living in other parts of the world. -
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Encourage students to look for alternatives and give reasons for their decisions about literary
selections (by asking questions such as “If you were the author, how might you have written
the story?” or “What do think will happen next? Why?").

Encourage imaginative responses and personal interpretations.

Provide opportunities for students to practice mental imaging and to manipulate visual images
to develop concepts and personal responses to literature.

Use current events information to guide students into a heightened sense of global awareness
and implications for the future. :

Technological Literacy

Increase students’ awareness of technology in homes and in schools.

Provide opportunities for students to explore, from varying perspectives, issues related
to technological developments.

Assist students in understanding how technology shapes and is shaped by society.

Independent Learning

Encourage the use of a variety of resources such as newspaper and magazine articles,
community library resources, field trips, audio-visual materials and resource people.

Plan experiences that lead to choice, independent exploration and research.

Encourage students to share their personal experiences to discover the relationships
between their previous knowledge and their class experiences.

Involve students in planning projects and units.
Encourage students to reflect upon the results of their learning experiences.

Plan experiences that lead students into the Ukrainian community for practical application
of acquired skills.

Personal and Social Values énd Skills

Explore varied cultural content to foster greater understanding and appreciation of various
cultures and develop an awareness of discrimination or bias when present.

Model and encourage sensitive responses to the ideas, comments and creative expressions
of others.

Provide opportunities for students to respond to and build upon the ideas of others.
Provide frequent opportunities for students to learn in cooperative groups.

Involve students in planning projects or events which heighten their sensitivity to the cultural,
social and spiritual values of the Canadian Ukrainian community.
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Adaptive Dimension

The Adaptive Dimension s an essential part of all educational programs. Like the Common
Essential Learnings, the Adaptive Dimension is a component of Core Curriculum and is reflected
in all curricula.

The Adaptive Dimension in Core Curriculum (1992) provides teachers with a vehicle
to accommodate individual needs of students by:

+ adapting teaching approaches;

« adapting curriculum topics and materials;

» adapting assessment techniques; and

* adapting classroom organization.

The curriculum encourages teachers to make adjustments to the environment to meet individual
needs, and to identify meaningful objectives that will promote success for each student. Learning
can be made more accessible by modifying the setting, the teaching method, or the material.
The Adaptive Dimension allows students to participate in the learning process by offering them
alternative access to, and expression of knowledge.

This concept is used to:

+ increase relevant curriculum content for students;

+ provide a wide range of learning materials including community resources;
« maximize student potential for learning;

« facilitate integration of resources for enrichment and extension;

« provide opportunity for personal growth and self-esteem;

+ reduce discrepancies between achievement and ability;

» include traditional customs of the language group;

» accommodate community needs and involvement; and

» provide background knowledge or experience.

The Adaptive Dimension allows teachers to help students develop their potential as independent
learners. Adaptations should, however, be consistent with the objectives and spirit of the
curriculum.

When making adaptations for Ukrainian language education, teachers might consider
the following suggestions useful:

« Create a classroom environment conducive to language acquisition. A friendly atmosphere
among students and between students and teacher will lower the anxiety level.

- Promote mutual respect among students in regards to background, cutture, interest, language
competency and learning style.

« Provide opportunities for students to identify and choose resources that suit their interests
and needs.

+ Follow up on student suggestions and queries.
« Encourage student participation in planning, instruction, and evaluation.

16



Vary the pace of lessons to give students time to grasp the co'ncepts presented before
proceeding to more advanced material.

Monitor the use of vocabulary. Advanced and simple forms of vocabulary can be incorporated
into the same lesson. Using the different moods of verbs, for example, accommodates
students’ individual pace of language acquisition, promotes natural speech, and introduces
the students to some unique features of the Ukrainian language.

Maintain a low anxiety level through flexibility, not only with class routine, but also by altering
the physical setting.

Encourage independent learning, peer tutoring and creativity.

Introduce new material only when students are comfortable with basics.
Utilize cultural and community resources.

Provide a variety of options when planning activities.

Facilitate the maximum output from each student through appropriate assessment
and evaluation procedures.

Change materials to enhance learning.
Encourage students to take an active interest in community activities.

The Adaptive Dimension empowers the teacher and students to use available resources and
various teaching/learning strategies to plan a meaningful and appropriate language acquisition
program for every student. The practice of adapting curriculum content to student needs requires
teachers to make decisions about the necessary changes that will include relevant, meaningful
input for maximum achievement by students. This curriculum guide allows for such flexibility

and decision making.

17



Supporting Initiatives within Curriculum

Gender Equity

Saskatchewan Education is committed to providing quality education for all students in the

K to 12 system. It is recognized that expectations based primarily on gender limit students’

ability to develop to their fullest potential. While some stereotypical views and practices have
disappeared, others remain. Where schools have endeavoured to provide equal opportunity
continued efforts are required so that equality of benefit or outcome may be achieved. It is the
responsibility of schools to decrease sex-role expectations and attitudes in an effort to create an
educational environment free of gender bias. This can be facilitated by increased understanding
and use of gender balanced material and strategies and further efforts to analyze current practice.
Both girls and boys need encouragement to explore non-traditional as well as traditional options.

in order to meet the goal of gender equity in the K to 12 system, Saskatchewan Education is
committed 1o efforts to bring about the reduction of gender bias which restricts the participation
and choices of all our students. It is important that the Saskatchewan curriculum reflects the
variety of roles and the wide range of behaviors and attitudes available to all members of our
society. The new curriculum strives to provide gender balanced content, activities and teaching
strategies described in inclusionary language. These actions will assist teachers to create an
environment free of bias and enable both girls and boys to share in all experiences and
opportunities which develop their abilities and talents to the fullest.

0
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Multicultural Education

The Multicutural Education Policy (Saskatchewan Education, Training and Employment, 1994)
describes the role of education in a multicultural society and outlines Saskatchewan Education’s
commitment to programs and activities which contribute to the enhancement of multiculturalism
in Saskatchewan and Canada. '

Multiculturalism: Definition/Meaning

Multiculturalism is a recognition of the diversity of cultural differences which exist in a pluralistic
society and an endorsement of a society in which individuals of all cultures are accepted and
accorded respect.2 Thus, it encourages a positive acceptance of races, religions and cultures,
and recognizes such diversity as healthy.?

2 From Saskatchewan Association for Multicultural Education. Multicultural Education in Saskaichewan:
A Vision for the Future. (1989). Regina: Author.

3 Adapted from Manitoba Education. Multicultural Education Policy Discussion Paper. (1986). Winnipeg: Author. L}
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Principles

Saskatchewan Education adopts the following statement of principles inherent in multiculturalism:

» respect for the right of self-determination for individuals and groups within the context
of national unity;

+ equality of status of all cultural and ethnic groups within the framework of our officially
multicultural and bilingual country;

+ equality of access by all individuals and groups to employment and promotion, services
and support;

+ the freedom of all individuals and groups to the retention and development of their cultures
as a part of the Canadian identity;

* a commitment to sharing our cultures within the mainstream of Canadian society;

+ an undertaking to participate in Canadian citizenship and the democratic process in terms
of both rights and responsibilities;

» a belief that individuals have the freedom to choose the particular cultural attributes they
prefer within the framework of democratic principles; and

*» respect for and observance of human rights and civil liberties as exemplified in the
Canadian Charter of Rights and Freedoms, the common law, and human rights codes.*

Vision Statement .

Saskatchewan Education envisions a society that takes pride in its heritage and one that
encourages a collaboration among home, school, and community in realizing equality of
access and opportunity for all.

It is a society that recognizes the richness inherent in pluralism and one that benefits from
cultural, religious and linguistic diversity.

It is a society that enables its children to develop self-confidence and self-esteem, a sense
of individual worth, a respect for others, compassion and a desire for social justice.

it is & society that encourages all of its members to be sensitive to the social, spiritual and
economic needs of other individuals and groups.

Finally, it is a society that recognizes human resources as its most valuable asset and stnves
to guarantee equality of experience, opportunity and outcome for everyone.

¢ Principles originally developed by Canadian Council for Multicultural and Intercultural Education and reprinted in:

MclLeod, K.A. (Ed.). (1987). Multicultural Education: A Partnership. Toronto: OISE Press.




Heritage Language Education

The Heritage Language Education Policy (Saskatchewan Education, Training and Employment,
1994) describes the role of heritage languages in the development of a multicultural society
and describes Saskatchewan Education’s commitment to in-school and out-of-school heritage
language programming.

Vision Statement
An educational system which values the cultural diversity of its students and makes heritage
language learning accessible enhances multiculturalism in Saskatchewan and in Canada.

This educational system makes students aware of the personal and social value of heritage
languages. It emphasizes to all students, educators and parents that Saskatchewan is
strengthened cuiturally and economically by the linguistic diversity of its population.

The Role of the Educational System in a Linguistically Diverse Society
Saskatchewan is enriched by many cultures and languages.

The educational system has an important role to play in keeping Saskatchewan’s heritage
languages alive. The school, in partnership with the family and the community, transmits

to children and young adults the knowledge and values which society considers important.
When heritage languages are taught through the regular educational system, students receive
a powerful message about the value and worth of heritage languages in Saskatchewan society.

Heritage Language Education Programs

Heritage language education should consist of formal, planned, structured programs that are
intended to increase students’ knowledge of heritage languages.

Heritage language programs:

* may be offered through the formal school system or through community initiatives;

* may be designed for students of any age; |

« may emphasize the culture of which a heritage language is a part; and,

* may use community resources in addition to traditional educational materials.

Policy for Heritage Language Education

The study of a heritage language allows students to develop communication skills in the language
being studied, to develop a sensitivity to the culture, and to develop skills and attitudes necessary

for learning additional languages. Encouraging students to take pride in their own cultures
promotes respect for members of other cultures.

This province’s strength and uniqueness come in large part from its linguistic and cultural
diversity. Language instruction is integral to the maintenance of culture and thus to
Saskatchewan’s identity.

Teaching a variety of languages facilitates individual and societal participation in the global
economy. Because Saskatchewan'’s economic weli-being is dependent on the rest of the world,
language learning has an economic value as well as a cultural one.
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Saskatchewan Education supports the provision of opportunities for students to acquire, maintain,
or regain languages, through in-school or out-of-school programming. :

All provincial government services for heritage languages will be coordinated by Saskatchewan
Education. This includes both regular in-school programs and out-of-school programs for
preschool to Grade 12. Universities, colleges and community language programs provide
language education for adults. Saskatchewan Education’s responsibilities inciude revision

of The Education Act and Regulations relating to issues concerning:

+ administration of out-of-school heritage language classes;

« granting student credits at the 10, 20, and 30 levels for out-of-school classes;
« certification procedures for heritage language teachers;

+ financial support for out-of-school classes; and,

« grants to school boards to defray equipment and facility rental costs for classes offered
beyond normal school hours.

Indian and Métis Content

The Curriculum and Aboriginal Peoples

in 1984 Saskatchewan Education accepted the report of the Native Curriculum Review
Committee, A Five Year Action Plan for Native Curriculum Development, as the primary
source document and guide for the inclusion of Indian and Métis content in all Core Curricula.

General objectives of incorporating Indian and Métis content within the curriculum include:

» All students and teachers in provincial schools should develop an appreciation of both the
current political, cultural and socio-economic situation as well as the long, varied and unique
history of the Aboriginal Peoples on this continent.

» The school curriculum and educational institutions should transmit positive and accurate
information to aid Aboriginal students in developing a positive self-image and cultural identity
so that they may better learn to deal with their own reality.

It is the official policy of Saskatchewan Education to include appropriate and sufficient indian and
Métis content within all Core Curricula. Further information on A Five Year Action Plan for Native
Curriculum Development and Indian and Métis Education Policy from Kindergarten to Grade 12
is available upon request from Saskatchewan Education. '
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Resource-Based Learning

Resource-based teaching and leaming is a means by which teachers can greatly assist the
development of attitudes and abilities for independent, life-long learning. Resource-based
instruction involves teacher and teacher-librarian cooperation in planning units which integrate
resources with classroom assignments and in teaching students the processes needed to find,
analyze and present information.

Resource-based learning is student-centered. It offers students opportunities to choose, to explore
and to discover. Students who are encouraged to make choices in an environment which is rich in
resources and in which their thoughts and feelings are respected are well on their way to becoming
autonomous leamers.

The following points will be of help to the Ukrainian language teacher in using resource-based

teaching and learning:

« Discuss the objectives for the unit with students. If English language research topics are
assigned, work with the teacher-librarian to correlate research materials with the activities
planned for the unit. The specific research skills needed should also be taught in the context
of application. Ukrainian language research will require the guidance of the Ukrainian language
teacher.

+ Plan well in advance with the teacher-librarian so that adequate resources are made available
to students and that decisions are made about shared teaching responsibilities in English
language research projects.

» Ask the teacher-librarian to provide resource lists and bibliographies when needed.

Ask him/her to offer personal guidance to students during the course of the assignment.

« Use a variety of resources in classroom teaching, showing students that you are a researcher
who constantly seeks out sources of knowledge. Discuss with them the use of other libraries,
government departments, museunts and various outside agencies in their research. This is
especially important for Ukrainian language research.

« Participate in and help plan inservice programs on using resources effectively.

+ Continually request good curriculum materials for addition to the library collection.

+ Support the essential role of the library resource centre and the teacher-librarian in your talks
with colleagues, principals and directors.

» Familiarize yourself with resources available in the school library.

Teachers of Ukrainian may encounter some difficulty in finding adequate Ukrainian language

materials and resources in their school library. This is why teachers are encouraged to build

up a classroom library of resources for student use. Files on current events, newspaper

clippings and other pertinent information are strongly recommended. A network of sharing

material with other schools, Ukrainian language teachers, local libraries and the Ukrainian

community would be most beneficial.

Possible sources of support material within the Ukrainian community in Saskatchewan include:

* Ukrainian museums (local, provincial and national)

. gkrainile)m organizations (such as the Ukrainian Canadian Congress — Saskatchewan Provincial
ounci

~« University libraries and language departments

» Personal collections

Teachers and administrators are encouraged to contact the Multicuttural Education Section
of Saskatchewan Education for information regarding resources.
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Ukrainian Language Arts 9-12

At the high school level, a program which offers continued instruction in the Ukrainian language is .
made available to students who have successfully completed the K-8 Ukrainian-English Bilingual
Program. This program is comprised of two high school credit courses — Ukrainian Language Arts
and one other course - determined by the local board. In this way, a minimum of 20 percent of
each high school day is offered to students for completion of their Ukrainian Bilingual Education.

Aim :

The major aim of the Ukrainian Language Arts 9-12 program is to graduate students who can
use the Ukrainian language to communicate effectively and confidently in various situations and
for various purposes.

Curriculum Goals
The general goals of the Grades 9-12 Ukrainian Language Arts Curriculum are:

« to encourage enjoyment of, and further develop proficiency in, reading, writing, speaking,
and listening

* to deveiop an appreciation of, and response to, literature
+ to develop students’ language abilities as a function of their thinking abilities

* to promote personal and social growth by developing students’ knowledge and use of
language and their understanding of the human condition

« to deepen students’ understanding of and develop a continuing interest in global issues
as they impact on the Canadian cultural community

Statement on Instruction

The 9-12 Ukrainian Language Arts program is conducted largely in Ukrainian, with exceptions
made in the current events component and the translation component. These two components
require use of the English language for effective teaching and learning to occur. One hundred
hours of classroom instruction are required per class per grade, as in any other high school credit
course in Saskatchewan.
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Framework for Ukrainian Language Arts 9-12 A

Foundational Objectives

These objectives include the most important understandings and abilities which are
sequentially developed at the 9-12 level. Unit planning and evaluation reflect these
objectives. They are considered to be achievable by most students at each grade level.

Learning Objectives

The learning objectives describe specific knowledge, skills and attitudes students
develop as they work toward achieving the foundational objectives. They aiso guide
resource use, daily activities, classroom instruction, and authentic language experiences.

Methodology of Classroom Instruction

Classroom instruction is guided by a methodology which combines the Communicative

Approach with resource-based learning and the Adaptive Dimension. Various classroom

instructional strategies are recommended as a means of developing communicative
competence. Grammatical skills are introduced within the context of selected topics of study. C}

Unit and Lesson Plans

Five recommended unit components guide the classroom teacher in developing unit plans
which are varied and contemporary. It is intended that the Communicative Component
provide the framework for the themes and sub-themes chosen at each grade level.

The remaining components — Literature, Current Events, Grammatical and Translation
Components — enhance unit and lesson plans. Instructional plans shouid take into account
the incorporation of CELs and other departmental requirements within the treatment of each
theme. A sample unit and lesson plan have been provided in this document.

Assessment and Evaluation

This is an ongoing process which involves a variety of strategies developed to monitor and
assess student progress. Through a cyclical process of preparation, assessment, evaluation
and reflection, a continual pattern of growth, development and change emerges. Special
attention should be given to the general indicators of progress outlined for Grades 9-12.
These indicators reflect the foundational objectives on which the instructional program is

based. Q
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Foundational Objectives: Ukrainian Language Arts

Grades 9-12
Students will demonstrate:

increasing confidence and competence in using oral language to generate, clarify and
extend their understandings of what they observe, feel, hear and.read through personal
reflection and interaction with others

the ability to communicate ideas orally and in writing to a variety of peer, adult and group
audiences with confidence, sensitivity, fluency and clarity

the ability to use a variety of language learning sirategies to monitor for meaning during |
reading, writing, listening and speaking experiences

an interest in reading as a means of understanding themselves, others and their world
respect for the ideas, language and communication styles of others and ability to respond

 sensitively and thoughtfully

the ability and confidence to adapt oral and written language to various settings, purposes
and the needs of their audiences

the ability to proofroad edit and revise wntten communication to progress toward clarity
and precision in Ukrainian

maturity of thought in interpreting, evaluating the effectiveness of, and responding to various
media and print materials

the ability and confidence to convey ideas using various media

an awareness of and respect for the similarities and differences found among cultures,
human behaviours, experiences, emotions and ideas conveyed through literature and
various media

Teachers are encouraged to consult the Ukrainian-English Bilingual Education
Curriculum Guide (4-8) for a complete listing of the K-12 Foundational Objectives
of Ukrainian-English Bilingual Education.
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Learning Objectives for 9-12

The leaming objectives outlined on the following pages describe the knowledge, skilis and attitudes
students should develop as they gradually achieve the foundational objectives at each grade level.
it may be necessary to adapt these objectives to accommodate students’ needs and abilities.

The list does not separate process and content learning into separate strands of knowiedge,

skills and attitudes. This curriculum advocates an integrated approach in which students’ abilities

in oracy and literacy develop in an environment rich in print and non-print resources.

Learing objectives are listed under three main categories:
+ Oracy: Speaking and Listening

« Literacy: Reading and Response to Literature -

+ Literacy: Writing

The objectives in each specific category are developmental and the curriculum structure could

be described as one which follows a spiral model of learning. This means that as new language
processes, content and concepts are introduced, teachers help students to place the new learning
into context by reviewing previously learned language and related material. In second language
leamning, as with all learning, it is very important to help students make connections between what
is familiar and what is new. Teachers determine when students are ready to engage in increasingly
challenging processes and activities as more new information is introduced. By the end of Grade
12, it is expected that most students will have attained the outlined processes, skills and attitudes
to the best of their individual abilities.

Learning objectives guide daily lesson plans and classroom activities. They also give direction

to student assessment and evaluation. Teachers are encouraged to monitor these objectives
frequently and routinely, as a natural part of their daily classroom responsibilities. Such monitoring
will assist teachers in adapting leaming experiences for those students in need of assistance.

Unit evaluation should reflect students’ progress in achieving the foundational objectives.

Ukrainian language charts which summarize specific learning objectives in the three categories
have been included on pages 77, 78, and 79 of this document. These charts will assist the
Ukrainian language teacher in assessing classroom procedures, learning experiences and
outcomes.

Teachers are encouraged to consult the Saskatchewan Education English
Language Arts Curriculum Guides for more information on specific leaming
objectives in the three language categories.
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Oracy: Speaking and Listening
Students will progress in their ability to:

Use Ukrainian language to express personal thoughts and feelings.

Participate in class and small group discussions and collaborative tasks.

Respect and respond sensitively to the ideas, opinions and interpretations of others.
Express ideas and feelings with increasing clarity, fluency and sentence variation.

Use appropriate vocabulary and manners of oral expression for particular purposes
and audiences.

Use Ukrainian patterns of language in oral language activities.

Pose relevant questions for various purposes — for directions, information, permission
and clarity of understanding. ‘

Describe, share and discuss resources, media experiences, events and issues.
Tell and retell personal experiences and story events.
Dictate stories, sentences and phrases for others to transcribe.

Retain and reflect upon auditory and observed information sufficiently to:

o recall sequences of events

o make predictions

o identify major ideas and details ,

o respond to the moods and emotions conveyed by a speaker or literature selection
o draw conclusions

° make judgements

o paraphrase information

o summarize information

o' recognize cause and effect relationships

o understand multiple meanings

o make inferences

o understand Ukrainian language nuances

o understand and respond to cultural components conveyed by a speaker or literature selection
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‘Literacy: Reading and Response to Literature

Reading
Students will progress in their ability to:

Identify and use book terms (author, illustrator, title, cover, title page, table of contents, index,
acknowiedgements).

Use titles, headings and illustrations to make predictions about contents.

Employ a variety of strategies when confronted with an unfamiliar word including:
o reading ahead

o re-reading the sentence or phrase and using context to predict

o using pictures as clues

o using a combination of structural, phonetic and contextual clues

o using other supports (word banks, word lists, dictionaries) to confirm

Confirm an understanding of what has been read by:

o relating previous experience and knowledge to what is being read

o predicting content, events and outcomes

o making comparisons

° recognizing cause and effect relationships

° making inferences

o drawing conclusions

o forming sensory images while reading

o paraphrasing and summarizing content

o questioning and adjusting reading strategy when meaning is unclear

Identify the main idea of reading material.

Locate and recall relevant information in reading passages.

Sequence significant events and details in a reading selection.

Distinguish between facts and opinions, reality and fantasy in reading selections.

Discuss bias in resources. '
Understand how the printed Ukrainian language can convey cultural and historic information.

Recognize a variety of literary genres in Ukrainian and understand that they differ in structure
and language.

Identify and describe literary elements such as characters, setting, piot, central problem
and climax.

Consciously use sense of story to organize, recall and make inferences about events.
Interpret information conveyed in pictures, graphs, charts, maps, signs and symbols.
Adijust silent and oral reading rate to material being read and to purpose(s) for reading.
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Use intonation and expression which indicate comprehension when reading.
Select and read materials appropriate to their interests and needs.

Select and read resources about a variety of topics and cultures.

Read materials related to studies in other subject areas.

Response to Literature
Students will demonstrate the ability to:

Sense the rhythm, feeling and mood in literary selections.
Share personal thoughts, feslings and images evoked by literary selections and illustrations.

Relate story events, characters, ideas and illustrations to previous reading, personal
experiences and surroundings.

Communicate personal interpretations of various types of literature through dramatization,
illustrations, music, action, and written or oral language.

Extend personal interpretations of literature by respecting and considering the views of others
State preference for specific books, authors and illustrators.

Understand how authors use language to create atmosphere, mood, believabie characters,
settings and events.

Understand how Ukrainian authors use literature to convey culture, history or the national spirit
of the Ukrainian people.

State preferences for various topics and types of literature.

Read critically to interpret and evaluate ideas, events and issues in literature by relating
to personal experiences.

Recognize that story settings, characters and events are interrelated.
Interpret the traits of main characters by analyzing dialogue, behaviours and gestures.
Reflect upon and evaluate the motives, behaviours and actions of main characters.

Recognize and appreciate, through interaction with literature
o their own cultural identities
o similarities and differences among cultures, lifestyles and experiences

Interpret figurative language such as similes, metaphors and personification.
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Li

teracy: Writing

Students will progress in their ability to:

Pre-writing Activities

Generate topics and ideas in Ukrainian by:
o brainstorming

o categorizing information

discussing topics and/or ideas

reading and/or reciting songs, poems and stories
dramatizing

drawing

interviewing

sequencing

sharing information

storytelling

webbing

researching

Organize ideas by:

o selecting relevant ideas and information
o ordering ideas and information

o making notes or drawings

Make specific attempts to use Ukrainian language phrases or sentence patterns,
rather than translations of English phrases and structures.

Identify an audience for writing.
Identify the purpose for writing.
Determine an appropriate format.

Wirite for a variety of purposes including:

o creating personal and fictional narratives

o informing self and others

o persuading and infiuencing others

o recording ideas and information for future reference
o planning and organizing a task sequentially

Write for a variety of audiences.

Critique their own writing products.

Willingly share selected writings with others.

React and respond to the writing of others respectfully.

Recognize their personal growth and development as writers over a period of time.

o 0 0 o o © o © o o0
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Drafting

L

Contribute ideas and language for collaborative compositions.

Use Ukrainian language accurately, with concerted efforts at grammatical and linguistic fluency.

Relate ideas and link sentences on one topic.

Use paragraphs to organize ideas.

Inoorpofate own experiences and knowledge in writing attempts.

Select and order ideas in logical and interesting ways.

Enhance writing by using sensory details and descriptions.

Create original stories and poetry (narratives).

Create imaginative accounts based upon fact or experience.

Develop a sequential storyline.

Create story mood and atmosphere through effective description.

Express emotions and thoughts through characters.

incorporate dialogue and figurative language.

Organize and convey information {expository writing):

o convey personal accounts of events, observations and experiences

o report factual information using various formats including pictures, charts and written reports
o write reports using research and reference materiais

° integrate information from more than one source

use own language to paraphrase and summarize information from a variety of sources

-]

Postwriting

Recall purpose and intent of writing.

Proofread for accuracy and clarity of meaning.

Seek responses and reactions from others to their own writing attempts.
Examine language usage and word choice for appropriateness.

Polish writing by:
o reviewing for legibility and rewrmng if necessary
o proofreading for accurate spelling of words frequently used at each grade level

Share or display published works in various ways.
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Methodology of Classroom Instruction

Communicative Approach

The Communicative Approach
can be described as an umbrella
encompassing a number of
instructional strategies which
encourage use of the second
language. This approach combines
an experiential language base with
analytical elements of language
learning. Through well-planned
units and lessons, students are
given many opportunities to
increase their skills as effective
communicators. '

Resource-Based Learning

Resource-based learning is an
integral part of the communicative
process. It involves identification
of resource materials to enhance
classroom instruction. The
resources are not confined to
print materials, but include:

guest presenters, involvement

in community events, the arts,
cultural events, field trips,
audio-visual presentations,

or computer-assisted learning.

Adaptive Dimension

The Adaptive Dimension
provides teachers with a vehicle
to accommodate individual
needs of the students through
adaptation of:

» curriculum topics

« instructional materials
« teaching approaches
« assessment techniques
classroom organization
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KoMyHikaTuBHUI NiOxio,

- KomyHikaTuBHMA nioxin,
KomyHikaTMBHMA ninxin MOXKHA
ONKMCATK AK NAPaconbKy, LLO
NoKpUBaE pAQ Hae4yanbHUX
CTpAaTerii, KOTpi 3aoXouyioTh
RO BUBUYSHHA iIHO3E@MHOI MOBM.
Lle¥ ninxin cnonyuyae moeHy 6aay,
HabyTy ocobMCTUM [10CBIAOM
AUTUHK, 3 aHANITUMHAMMK
enemMexTaMy BXXMBaHHA MOBU.
YuHi sabesneuyloTbCcA
CNPUATIIMEMMKU MOXKMUBOCTAMM
noninwyeary yMiHHA/HaBWYKkK
eheKTUBHOrO CninKyeaHHA 3a
[ONOMOroKy cucreMu nobpe
CMTAHOBAHMX TeM i ypOKiB.

HaBuaHHA, rpyHTOBaHe
Ha pecypcax
HasuaHHR, rpyHTOBaHE Ha pecypcax, €
BAXNUBUM ETANOM Y KOMYHIKATUBHOMY

npoueci. BoHO BKNOYae BM3HavYeHHA
pecypcie ANA NiGBULLIEHHA AKOCTI HaBYaHHA
y XnAaci. Pecypcy He oGMexyOTbLCA
APYKOBAHUMK MaTepianaMu, a BKAYaKTb:
3anpoLueHHA ocif, AKi MOXXYTb nogaiNUTUCA
RORATKOBOK iH(OpMaLiielD, y4acTb

ADAanTUBHUA acnexrt

ApanTueHuiA acnexT 3abesneuye
BuMTENiE 3aCO60M 3aQ0BONBLHUTH
iHavBiayanbHi noTpebu CTyneHTs
LINAXOM NPUCTOCYBAHHA/ :
apanTyBaHHA:

* Tem y460B0il NporpamMn

* HaBuanbHUX MarTepianie

* HaB4anbHWx/neaaroriyHmx

Y rPOMAACHKMX 3ax0Aax, MUCTELbKI, ﬂlnx?nlB o
KynbTypHi 3ax0Au, NONbOBi N0A0POXi, * TEeXHMHUX NpUhomMIB
OLiHIOBaHHA

30poBo-cnyxosi npeseHTaLil abo
HaBYaHHA 3a AONOMOro
KoMn’oTepa.

» opraisauii knacu
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Instructional Strategies ~
Instructional strategies for second language learners must serve a twofold purpose: L
+ to enhance communication skills in the target language, and '
* 1o build new knowledge in the context of thematic study.

In accordance with the Communicative Approach, good instruction begins with an assessment

of the abilities, weaknesses and strengths of students in both languages. Teachers may then

go on to choose appropriate teaching strategies which will reflect the various stages of language
development of their students. Sound pedagogical development in one language will enable
students to appreciate and acquire skills in the second language. Therefore, a balance in students’
language experiences in both English and Ukrainian is essential to the development of good
communicative skills.

Resource-based leamning and the Adaptive Dimension are two vehicles which complement the
Communicative Approach used in Ukrainian-English Bilingual Education. Together, these three
dimensions stress the creation of authentic second language situations and contexts which will
reinforce and build upon students’ first-language experiences. Each child’s prior knowledge forms
a foundation on which to build second language skills. Though there may be some syntactical or
grammatical differences in the first and second languages, these are the communicative elements
which enable students to understand the structure of each language, and the common foundational
elements of both languages.

Learning another language also implies learning the conventional use of the language in social

circles. It is helpful if classroom second language instruction is built upon real-life experiences of ( )
the students as they interact with the community. Involving the community in the language program -
by attending community events or inviting guests into the classroom reinforces the language

presented in class and rallies community support for the school.

A teacher’s choice of instructional strategies will be guided by a number of considerations,
including:

* initial diagnostic assessment of student’s fluency level
+ the stages of second language proficiency

+ students’ interests

* community resources

.+ ages of students, maturity level

« evaluation

+ language proficiency in the first language

+ time allotment for the class

* motivation

This curriculum encourages teachers to utilize the input of students, parents, other teachers

and the community in the language program. Teamwork and communication among these groups
establishes a sound basis for a positive language-leaming environment. Inclusion of the community
ensures that language acquisition takes place in the context of the social environment in which the
students live and function each day. <)




The document Instructional Approaches: A Framework for Professional Practice (Saskatchewan
Education, 1991) identifies five categories of instructional approaches, along with lists of more
specific teaching strategies. These are meant to apply to all disciplines and the full range of
in-school situations. Most of the strategies are consistent with the communicative approach for
second language teaching. The strategies appear below, foliowed by a number of more specific
methods or comments about the approach.

( Direct Instruction )

« Structured Overview . Comparé and Contrast

» Explicit Teaching + Didactic Questions

* Mastery Lecture * Demonstrations

« Drill and Practice + Guides for Reading, Listening, Viewing
* Teacher Talk + Storytelling

* Polarity Questions

Generally speaking, direct instructional methods:

» are teacher directed;

* include lecture, didactic questioning, explicit teaching, practice and drill, and demonstrations;
* may be effective for providing information or developing step by step skills;

» work well for introducing other teaching methods or actively involving students;

+ are usually deductive; and

* have limitations in the area of developing abilities, processes, and attitudes required for critical
thinking, and for interpersonal or group leaming.

( indirect Instruction ) |

* Problem Solving » Concept Formation
* Case Studies + Concept Mapping
 Guided Inquiry » Concept Attainment
» Reading for Meaning » Cloze Procedure

+ Reflective Discussion

Generally speaking, indirect instructional methods:

+ are student centred, encouraging students to observe, investigate, infer from data,
or form hypotheses;

+ free students to explore diverse possibilities;

+ foster creativity and develop interpersonal skills and abilities;

« allow teachers to be facilitators, supporters and resource persons;
* rely on use of print, non-print, and human resources;

+ foster cooperation among teachers or other staff members;

* may be time-consuming;

* may require teachers to relinquish some control, resulting in outcomes that may be
unpredictable and less safe; and

* may be inappropriate for memorization or when immediate recall is desired.
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( Independent Study)

* Essays _ » Learning Contracts
« Computer-Assisted Instruction * Homework
* Reports » Research Projects

-

Assigned Questions
Learning Centres

* Learning Activity Package
- « Correspondence Lessons

Generally speaking, independent study:
+ is initiated by the student or teacher;

« fosters the development of knowledge, abilities, attitudes and processes required
to become self-sufficient and responsible citizens through planned independent study;

+ is supervised or guided by the teacher; and

» may be used with other instructional strategies or may be used by itself depending
on the unit topic.

( Experiential Learning )

+ Field Trips + Role-playing

» Experiments » Synectics

+ Simulations » Model Building

+ Games * Surveys

» Focused Imaging * Summer/Winter Camps
* Field Observations » Cultural Camp

+ Organic Vocabulary/Writing/Reading

Generally speaking, experiential learning: |

+ is inductive, student centred, and activity oriented,;

» consists of five phases: experiencing, sharing, analyzing, inferring, applying;
« emphasizes leaming rather than product;

* may be in or out of the classroom;

* uses a variety of resources; |

+ is limited by the kinds of experiences that can be utilized, student safety, time and finances;

* includes simulated experiences;
* increases understanding and retention of information; and
* is motivational for students.
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(Interactive Instruction )

+ Debates +» Laboratory Groups

* Role Playing « Cooperative Learning Groups
* Panels , * Problem Solving

* Brainstorming + Circle of Knowledge

» Peer Practice  Tutorial Groups

« Discussion « Interviewing

¢ Teacher Talk

Generally speaking, interactive instruction:
* relies on discussion and sharing;

« allows students to learn from peers and teachers to develop social skills and abilities,
to organize their thoughts, and to develop rational arguments; and

* requires teacher and student observation, listening, and interpersonal skills and abilities.

Rather than using primarily one teaching approach, a variety of strategies used during the
course of the year will serve to the advantage of both the teacher and students.

* Interest, for both the teacher and students, will be stimulated.

The students’ different learning styles are more likely to be accommodated.
» Teaching is more likely to be effective.

Teaching and learning will be more enjoyable.

More opportunities for communication in Ukrainian may be created.
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Unit and Lesson Plans | .
- O

Instructional Pattern

The themes and sub-themes presented in the Ukrainian Language Arts course outline for
Grades 9-12 are designad to reinforce and expand known vocabulary and structures for the
purpose of developing students’ communicative skills in Ukrainian in the areas of understanding,
speaking, reading and writing. They represent basic thematic areas of study per grade level.

It is intended that these thematic units be expanded and enhanced with real-life situations,
wherever it is appropriate and possible to do so.

ﬂporpama HaB4YaHHA Mo TeMax

Temu i niaTemu, npeacTaeneHi y nporpaMi HaBYaHHA MOBHOI AiRNLHOCTI ANA 9-12 KAAC,
MaioTb Ha MeTi ONOBHEHHA Ta 36iNbLIeHHA 3aCBOCHOTO YYHAMU 3anacy cnis i CTPYKTyp
ANA CNPUAHHA PO3BUTKOBI MOBHUX KOMYHIKATUBHMX HABUUOK — PO3YMIHHA, YCHOTO
MOBMEHHA, YATAHHA | nucbma. Lii Temm i ninTemMyn npeacrasnAlTL TiNbKKU OCHOBHUN
TemMaTM4HW OGCAT ONR BUBYEHHA B KOXKHIRA KNAci. IX noTpi6Ho AoNoBHUTK, KONK
MOXNUBO Ta BigNOBIAHO, 3 XUBUMK NpUKNanaMn.

Unit Components

This curriculum advocates a unit approach to language Iinstruction. There are many factors ( )
which should be taken into consideration when planning a new unit. These include students’ -
interests, individual language abilities, curriculum objectives, students’ prior knowledge and

experience, local or community events, possibilities for integration with other subject areas

and availability of resources. To assist teachers with unit planning for Ukrainian Language Arts,

possible topics have been listed per grade level. Wherever possible, integration for split-grade

classes has been indicated. In split grade classrooms, teachers are encouraged to combine

cerain units. However, each grade should also have its own separate units of study in order

to meet the linguistic and grammatical needs outlined for individual grade levels.

Teachers are encouraged to include at least four of the five recommended components
in each unit plan at each grade level. In this way, more variety is provided to each thematic unit
of study. The five recommended components are:

Communicative Component] [ Literature Component

Grammatical Component J [ Translation Component

—

Current Events Component ] *

*Note: The current events component could also be incorporated into the language program
on a daily or weekly basis for the duration of the course. U
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Communicative Component:
Suggested Themes and Sub-themes
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Grammatical Component
* The contaxt of each unit as outlined In this documant guides the
taacher in the preparation of this componant.

Literature Component

» Each year's program may conlain any combination of the following:
Poetry, Varse, Prose or Short Story; Diary Entries; Monologue,
Dialogue; Mugic Llyrhs (Folk, Mc~); Authors, Poete and Writers —
Autobiographical Information, -

Translation Component . '

» Both oral andwritten practics in . .ainlan-to-English and English-to-
Ukralnian translation of oral speech, letters, terary excerpis, madia
reporis, newepaper articles and song lyrics is recommended.

Current Events Component

« A daily, weekly or unit approach to curent events is suggested us
newspapers, journals, media broadcasts or the Intemet. "o

" The components contalnsd within the central circle are of equal
importance in relation to the Communicative Component and -
should be given equal consideration when forming the unit of
study for each theme and sub-theme.
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[ Grammatical Component ]

Every language is unique in the way words and sentences are structured and vocalized to create
or convey meaning. Grammar refers to the descriptive analysis of language structure and word
order.

Children leam vocabulary, word order and sentence patterns as they learn to speak the language.
Their dialects and knowledge of syntax are learned intuitively as they use language to communicate
with others and to leamn about the world. They gradually leam from the conventional placement

and agreement of language parts through informal conversation and interaction. All children bring
particular language and communication styles from the home and community to the classroom.
Refinement and expansion of their language and communication styles continue at school through
a variety of oral language experiences and through interaction with printed language.

This curriculum does not separate language study and grammar into two distinct curriculum
components, but integrates the components in order to increase students’ skills as effective
communicators.

Teacher Note:
Language use and grammar should not be confused.

Language use is guided by the conventions, attitudes and habitual word choices of a particular
group or community. All speakers and writers must choose the vocabulary and sentence
structures appropriate for the situation. Such choices are determined by knowledge and
consideration of the purpose for communication, the topic and the target audience. Language
considered appropriate and acceptable in one situation may notbe as appropriate in another
situation.

Grammar is a more formal description of the structure of language. It includes a look at the
evolution of this structure over time and an awareness that language structure and conventions
will continue to change in the future.

Important Principles and Guidelines for Incorporating Grammar

1. The exploration of grammar should expand students’ knowledge and appreciation
of language as a flexible communication system.

Awareness of Ukrainian language structures and terminology should help students to
manipulate language to ensure clarity of expression and meaning.

Atthough a knowledge of grammar generally helps writers and speakers to rationalize or explain
their word choices, word orders and sentence structures, students at the elementary level of the
Ukrainian-English Bilingual Program require only basic formal grammar awareness.
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Basic grammar awareness includes:

* the ability to edit language for subject-verb agreement;

+ knowledge of the function of pronouns and their relationship to nouns;

* knowledge of the function of adjectives and adverbs in clarifying and extending details
or information;

* understanding of the inappropriateness of excessive use of conjunctions;

+ knowledge of the value and effectivess of interesting words and sentence variety;

 knowledge of cognates and how they help predict content.

The emphasis should remain on communicative skills which lead to a fluent or spontaneous
use of Ukrainian language in a variety of circumstances.

At the high school level, the same basic principles apply, with an added emphasis on
grammatical skills as combined with communicative competence. It is important for high
school students to understand that certain conventional rules are followed in Ukrainian and
that knowing about language structures, word order, conjugations and declensions enhances
one’s spoken and written linguistic capacity. It is equally important that students be given
numerous opportunities to practise using these language structures in various situations.

In this way, students become sensitized to the different language registers needed for both
the spoken language and the more formal written language. They also learn to place into
perspective the necessary function of regionalisms and dialectal forms as evolving forms

of language which convey the oral tradition of Ukrainian speakers.

Grammar awareness and knowledge should be developed in the context of a wide variety
of language experiences at all levels of Ukrainian-English Bilingual Education.

It is important to emphasize a core of basic grammar rules throughout the elementary grades
rather than giving students a detailed look at all the grammatical elements of the language
(including exceptions to some rules and the more subtle points of grammar). It is more likely
that fewer rules can be learned better in all grades.

In high school, grammatical rules should be repeated and reinforced using a broader spectrum
of vocabulary and topics.

Grammar is a communication tool. Grammar instruction is not the foundation
for “good writing”.

The purpose of grammar parallels the purpose of spelling and handwriting instruction
in language leaming.

It is true that too much emphasis on the memorization of terminology and the identification

of parts of speech, sentence structure and grammatical rules adds complexity to students’
interaction with printed language. However, some knowledge of the function of grammar in
language leaming helps students to compartmentalize rules and pattems in order to see how
language parts form the whole. Priority should be given to daily opportunities to listen, speak,
read and write for various purposes; grammatical principles which arise in the context of these
opportunities can then be highlighted.
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Ukrainian Grammatical Skills K-8

In K-8 Ukrainian-English Bilingual Education, Ukrainian grammar awareness and knowledge is («j
developed in the context of the subject areas taught in Ukrainian. It is not introduced and taught ”
as a separate component of the Ukrainian Language Arts curriculum but as an integral part of

the entire bilingual program.

Initially, the Ukrainian grammatical elements are encountered and practised as children are
leaming to speak the language. These elements are then used in communication with others.

As they increase their communication skills, children are required to deveiop awareness and
knowledge of how language works in difierent situations. This will help them to refine and expand
their oral and written skills.

The language progression chart included in this document (Appendix A) is reprinted from
the Curriculum Guide and Handbook for Ukrainian-English Bilingual Education Grades 4-8
(Saskatchewan Education, 1995). The specific elements highlighted in this chart should
continue to be emphasized throughout Grades 9-12 within the context of each topic of study.
It is important that continuity with regard to grammatical elements be maintained as students
progress from the elementary to the secondary level.

Grammatical Overview: Grades 9-12
Incorporation of grammatical elements into the study of the recommended thematic units and 4
sub-units is a requirement in Grades 9-12. CJ

A Grammatical Overview chart which outlines the Ukrainian grammatical components to be
emphasized at each grade level has been provided on pages 50 and 51 of this section. It is
meant as a guide for the teacher, not a strict regimen of instruction.

Each thematic unit suggested for the 9-12 program generates the context within which the
Ukrainian grammatical elements can be explored. Through this process, each student may gain
insight into the structural elements of Ukrainian through the use of the language in meaningtul
contexts. Ukrainian, like all other languages, is governed by a system of grammatical principles
which are combined in a unique way to create meaning. Students should be made aware of these
specific linguistic elements and should also be encouraged to draw contrasts and parallels between
their knowledge of English grammar in comparison to Ukrainian grammar. This is an opportune way
~ of using students’ prior linguistic knowiedge to introduce new grammatical concepts and patterns.

The chart provided outlines specific grammatical components for each grade level. The central
wheel summarizes these components under broad headings. A teacher may focus on specific
elements per grade level, while keeping in mind the grammatical flow planned for each consecutive
year. A basic review of the previous year's information is recommended at the beginning of each
new grade level in order to reinforce concepts or recall information which may have been forgotten.
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Some Practical Suggestions for Incorporating Grammar into Instruction
- Draw attention to the various ways authors, editors, journalists and other writers use language

for specific purposes or effects in printed resources. Focus on particularly effective vocabulary,
description, dialogue, sentence structures and variations, and similes and metaphors.

Recognize the nature of second-language learning and the reality of first language interference,
especially with regard to transfer of grammatical principles. Explore students’ knowledge of
English grammar and use comparative strategies when introducing Ukrainian grammar in the
Ukrainian Language Arts classroom. -‘

At times, whole class instruction may be appropriate. In other instances, teachers might better
meet the needs of students by providing specific instruction to small groups or individuals.

Students may also assist one another to understand grammatical patterns and sequences
by conducting mini-dialogues or by using word substitution exercises.

Make students aware of the fact that communicative competence in a second language involves
growth in grammatical accuracy as well as conversational ability. Assessment and evaluation
procedures are based on both of these aspects of linguistic growth.

Incorporate grammar instruction in the editing stage of the writing process. Using examples
of students’ writing, incidentally focus on grammar for the purpose of making written
communication interesting and effective for readers.

o Encourage students to strengthen or clarify their messages by adding descriptive words
and phrases or additional details.

o Encourage writers to brainstorm synonyms for frequently used or uninteresting words.
> Encourage the use of second language strategies like circumiocution or the use of cognates.

o Demonstrate various paragraph and sentence arrangements to determine the most effective
ways of communicating intent or meaning in Ukrainian.

Grammatical accuracy should be reinforced through listening. speaking, reading
and writing activities which promote the repstition of patterns in meaningful
contexts. Repetition, drill and memorization of grammar rules have been found
to be ineffective in themselves when used out of context.
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Grammatical Overview
Grades 9-12

(“Grades )

Nouns: All declensions, emphasis on
the singular forms, gender, animate and
inanimate forms

Verbs: All conjugations in all tenses;
use of auxiliary verbs

Adjectives: Agreement with nouns;
comparative degrees

Pronouns: Types and uses —
personal, possessive,

|
Declension of Nouns

[ Grade 10 |

« 'Nouns: All declensions, emphasis on the
plural forms. Exceptions: singular or plural
forms for certain words, including foreign
words

+ Verbs: Introduction to perfective and
imperfective forms in all tenses

« Pronouns: Introduction to all cases
in singular and plural forms

» Pronouns: Introduction to

demonstrative, ~ all cases in singular and
interrogative Singular Plural plura! forms
« Adjectives:
. | Use in sentences
indicative Mood | Aspects:
« Basic Conjugations | Imperfective Aspect| ° Adverbs:
+ Tenses . * Perfective Aspect Use in sentences
Declension of i Declension
Nouns: Review I of Adjectives
L Grade 11 ] Deciension of Pronouns rGrade 12 }

Nouns: Declensions — Verbs

singular and plural,
expansion of vocabulary Conjugations|
base

Pronouns: Declensions, emphasis

on demonstrative and personal pronouns

Verbs: Consolidation of all conjugations,
expansion of vocabulary base

Contemporary Ukrainlan vocabulary:
Comparative look at vocabulary used in
Ukraine and Canada

AR
Review of Imperative

« Nouns: All declensions,
singular and piural,
expansion of vocabulary
base

+ Adjectives: All declensions,
gender agreement with nouns

Mood

» Pronouns: Types and declensions
» Verbs: Imperative mood

» Contemporary Ukrainlan vocabulary:
Comparative look at vocabulary used in
Ukraine and Canada

« Morphology: Word tamilies, diminutive
and augmentative forms
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[ Literature CompohentJ

Studying another language enables the leamer to share in the literature of the great poets and
authors of another nation and culture. The second language learner is often able to appreciate

the beauty of the original writing through the images created by the writer in his/her first language.
The nuances, colourful or descriptive vocabulary and cultural elements which enter into such writing
enable the reader to catch glimpses of the lifestyle of a particular group of people, living in another
place, and perhaps, in another time. .

Students respond to literature in various ways. The learning objectives in the section of this
document entitled “Literacy: Reading and Response to Literature” (page 30) will help the teacher

to plan the Literature Component of Ukrainian Language Arts 9-12 in a way that will allow for varied
personal responses from the students.

A list of recommended resources has been given in the section of this document entitled
“Resource and Reference Materials™. Though not exhaustive, this list may be consulted
when choosing literature selections for the suggested teaching units at each grade level.

A balance of literary works for each grade level is recommended. It is intended that the choices
of literature correspond to the themes chosen in the Communicative Component. The Literature
Component may include the following:
+ at least two short stories or prose selections ‘
* two or more selections by noteworthy Ukrainian authors (i.e. T. Shevchenko, L. Ukrainka,

l. Franko, O. Kobylianska)

 two or more selections by Canadian Ukrainian authors (i.e. |. Dolynskyj, Y. Slavutych,
S. Stechishin)

This pattern may be varied to suit the unit content or the specific interests of the students.
It is important that literature be used to communicate various styles of writing, language use
and cutltural content.

The Literature Component may be enhanced with creative writing, diary entries, monologue,
dialogue, music lyrics (folk, modern), or autobiographical sketches of authors, poets and writers.
A sample plan for the Literature Component of each year of instruction is given on the following

page.
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[ Current Events Component J

A variety of current Ukrainian publications should be made available to students in the Ukrainian
Language Arts program. Through newspaper articles, magazines and joumnals, students will gain
access to the most recent information about Canada, Ukraine and Ukrainian communities on a
local, national and international level. Audio-visual resources and media presentations are also
very beneficial and should be accessed whenever possible for classroom use.

All efforts should be made to keep students interested and informed about global issues.

It is suggested that these issues be presented and incorporated into the Ukrainian language
themes which form the program of study. Teachers should prepare students for discussions by
developing a lexicon of vocabulary most commonly used in current events articles or news items.

One particularly important tool for the acquisition of contemporary vocabulary is an awareness

of cognates and their frequent use in the press and by the media. Cognates are words derived
from the same root, but pronounced slightly differently in other languages (such as telephone —
TenecboH,computer — komn’iotep, information — iHchopmauia). These words form an intemational
base of vocabulary which can easily be recognized by second language learners. It is important
that students realize the connectedness of languages on a global level through such vocabulary.
For this reason, it is recommended that the current events component of the Ukrainian Language
Arts program also include a brief look at cognates and how they are used to communicate global
issues.

CTranslation Component )

Although translation is viewed as an ineffective strategy for second language acquisition, it is
generally recognized as a higher order skill to be developed within the language leaming process.

Translation from one language to another requires that students have:

* an ability to monitor for meaning in either oral or written language and to transiate that
meaning into the second language using the conventional syntax of the language.

« an interest and ability to translate oral or written language for various settings, activities
and purposes, in response to the needs of a particular audience.

* an ability to translate the language used through various media.

« respact for the ideas, language, dialect and communication styles of others, resulting
in a heightened awareness of the need for sensitive and thoughtful translation.

It is recommended that each unit taught in the Ukrainian Language Arts program include at least
one translation segment. This will ensure that students have the opportunity to develop this skill
to the best of their ability for a wide range of topics. Language translation is a reciprocal skill;
therefore, students need to develop their capabilities in translation from Ukrainian to English,

as well as from English to Ukrainian.

Classroom teachers are encouraged to search out good sources of language usage for
translation purposes. Literary works often provide the best example of formal language use.
However, the media and press provide examples of contemporary language use on a more
informal level within the Ukrainian community. A balance of these sources is recommended
for the Ukrainian Language Arts 9-12 program.
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Unit Planning Checklist

Teachers are encouraged to use the following checkiist when preparing each unit of instruction
in the Ukrainian Language Arts 9-12 program.

Have you reviewed curriculum expectations?

Have you considered student needs, language capabilities, interests and abilities and
incorporated students’ input?

Have you considered the relevance of this unit to:

o students’ lives outside of the school context?

o students’ activities within the Ukrainian community?

o students’ language and leaming experiences in other subjects'?
o students’ continued language development?

Have you selected objectives which focus on language development?

Can you identify the major language skills and the main content or concepts students will attain?
Can you provide a rationale for this unit?

Are there sufficient interesting, useful and varied resources available to accompany the unit?
Have you made all efforts to build up an adequate supply of relevant literature?

Have you included a variety of instructional strategies, language experiences and activities?

Do unit plans incorporate the language components advocated in this curriculum?

Have you provided opportunities for students to use listening, speaking, reading and writing
for various purposes?

Have you included Canadian content (multicultural, Indian/Métis)?

Have you showed sensitivity to gender issues as outlined in this curriculum?

Does the unit plan aliow for flexibility and adaptation?

Have you provided opportunities for student input and collaborative decision-making?
Is your time frame realistic?

Have you determined appropriate assessment and evaluation strategies?

Have you considered possible unit extensions and applications in the communlty as part
of the Adaptive Dimension?

Teacher Note:

Unit planning is most effective when it is shared with colleagues or viewed as a collaborative

school project. Teachers are encouraged to:

« avoid repelitive activities and repeated attention to particular. toplcs or resources at different
grade levels

« utilize the knowledge, interests and specific teaching styles or strengths of colleagues,
through a team approach

+ coordinate the distribution and use of resources

+ facllitate the purchase of additional resources
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Sample Unit Plan: Grades 9/10

Theme: Canada — Ukraine: Important Ties

Topic 1 Toplc 2 Topic 3 Topic 4
Geography: Canada Chtizenship: Canada Cultural Simllarities Noteworthy Ukrainians
and Ukraine and Ukralne and Differences and Ukrainian
Canadlans
Day 1 Day 4 Day 7 Day 10
* Introduction * Introduction + Introduction * Introduction
to Topic 1 to Topic 2 to Topic 3 to Topic 4
« Location on map + Comparative look « Comparison of » Presentation of names
* Key places of interest, at government culsine, language, of key people to nale
topography structures dress code « Matching game: Match
« Map assignment * Immigration and + Canadian lifestyle, :gg;’:smp::gfn:,"d
citizenship lifestyle in Ukraine occupations
* Human rights lssues « individual readings
» Judicial systems about Topic 4
Day 2 Day 5 Day 8 Day 11
+ Several in-class « Newspaper article(s) | - Gender issues, * Oral summaries
readings with focus on recent government atiitudes, biases of readings
on grammar/content is:ueis in Canada and related to lifestyle * In-class reading with
 Viewfirstnattotvideo |  tote | - Spirtualty of focus on grammar/
[ ] ' n : - . |
on Ukraine Students are gi\'r%n a Ukrainain people + Pragctice and drill
choice of translation * Invite a recent assignment
from Ukrainian to emigree to speak to »  Individual research
English or English the class on this topic on two famous people
to Ukrainian {to be handed in on
Day 14)
Day 3 Day 6 Day 9 Day 12
« Review assigned * Review of translations | « Summarize important | . [n-class review of
work = Brief review of the points learned from practise and drill
. vocabulary, phrases guest presenter's tak exercises
* View second half of taken inboth Topics 1 | | ,ccionme ooy
video on Ukraine and 2 to this point ignment. Lollage « Short review of
. tu 5 mi of important words topic through cloze
« Complete summary mpromptu 5 min. or phrases which exercises
sheets on video dialogue in pairs on caplure the essence
« Review kmportant either geography or of the Canada- « Time given in class
eview ‘mporia citizenship (to be Ukraine relationship to work on research
vocabulary recorded for assignment
assessment)
Day 13 Day 14

* Review of topics and vocabulary

» Quizhest to complete unit; hand in assignments
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Sample Lesson Plan

Theme

Day 1

Canada-Ukraine: important Ties

Introduction; presentatioh of important phrases, topical vocabulary
Location on map :

Key places of interest, topography

Map assignment

Day 2

Several in-class readings with focus on both grammar, content
and vocabulary

View first half of video on Ukraine (previewed by teacher)

Day 3

Day 4

Review assigned work
View second half of video on Ukraine

Complete summary sheets on video presentation
(prepared from teacher’s notes)

Review important vocabulary

Introduction; presentation of important phrases, topical vocabulary
Comparative look at government structures

Immigration and citizenship

Human rights issues

Judicial systems

Day 5

Newspaper article(s) on recent government issues in Canada and Ukraine

Translation assignment
(student choice ~ Ukrainian to English or English to Ukrainian)

Day 6

Review translations
Brief review of vocabulary, phrases taken in both Topics 1 and 2
Impromptu 5 min. dialogue with partner on geography or citizenship (taped)
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Day 7

Canada-Ukraine: Important Ties

Introduction; presentation of important phrases, topical vocabulary
Comparison of cuisine, language, culture, the arts, music
Canadian lifestyle, lifestyle in Ukraine -

Day 8

Gender issues, attitudes, biases related to lifestyle
Spinituality of Ukrainian people
Invite a recent emigree 10 speak to the class on this topic

Day 9

Day 10

Summarize important points learned from guest presenter’s talk

Assignment: Presentation of a collage of important words or phrases
which capture the essence of the Canada-Ukraine relationship

Introduction

Presentation of names of noteworthy individuals

Quiz game to match famous people to their professions/occupations
Individual readings on the topic

Day 11

Oral summaries of readings

Several in-class readings with focus on grammar/content;
practise and drill assignments given

Individual research on two famous people (to be handed in on Day 14)

Day 12

In-class review of practice and drill exercises
Short review of topic through cloze exercises
Time given in class to work on research assignment due next day

Day 13

Review of topics and vocabulary

Day 14

Quiz/test to complete unit; hand in assignments

* Sample lesson plan on Topic 4 follows.
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(™, | Sample Lesson Plan for One Topic within a Unit

Theme

Canada-Ukraine: Important Ties

Topic 4

Noteworthy Ukrainians and Canadians of Ukrainian Ancestry

Resources
Needed

lists/namecards of famous people and their professions/occupations
« several readings (including journal or newspaper articles)

+ research sources for assignment

+ audiocassette player/recorder

Duration

three one-hour classes

Components
to Be Integrated

Grammar
Literature
Translation
Current Events

Instructional
Strategies to
Be Used

Direct Instruction: Explicit instruction: practice and drill; didactic
questioning

indirect instruction: Concept mapping through categorizing/webbing;
cloze procedure; summarizing; translation; research; in-class student
presentations

Interactive Instruction: Brainstorming; group discussion; impromptu
interview or dialogue; class discussion; co-operative learning

Independent Study: Reports, homework, assigned questions

Activities

Day 10

+ Introduction: ten-minute word scramble exercise. Words given refer
to Ukrainian or Canadian place names, cultural items and names of
well-known people. As a class exercise, have students prepare a
concept map (or web) which categorizes the given words by topic
and by country. Words may appear more than once, if necessary.

« Building on the short list of names of well-known people on the
concept map, students brainstorm for more names of well-known
people of Canadian Ukrainian or Ukrainian heritage (10 minutes).

continued . . .
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Sample Lesson Plan for One Topic Within a Unit (continued)

Theme Canada-Ukraine: Important Ties
Topic 4 Noteworthy Ukrainians and Canadians of Ukrainian Ancestry
Activities Day 10 (continued)

.

A detailed handout is provided to students, listing the names of
noteworthy Canadian Ukrainians and Ukrainians. Students are divided
into two or more groups and given an empty web diagram which

has been divided into categories by profession/occupation/talent.
Students are asked 1o place names of the noteworthy individuals

in the category which indicates why they are famous or well-known
(10 minutes).

A short quiz game follows, in which groups try to guess the identity
of the famous individuals by clues given in statements read by the
teacher (15 minutes).

To conclude, the class reviews the names of individuals, their
profession/occupationftalent, and the correct answers to the quiz
game statements (10 minutes).

Assignment: Students are given two different readings on this topic
as a preparation for next day’s class. They will be asked to provide
a short oral summary of their readings at the beginning of the next
class. These summaries will be recorded on audio-cassette and
marked for clarity, language use and content.

Day 11

Oral summaries of readings are presented to the class.
If time permits, questions from the class will be invited (15-20 min.)

Two more readings are handed out to the class and read together.
Comprehension questions about the content of the readings are given
to students to ensure that content is understood. Key phrases and
grammatical points are highlighted. Several assignments are given

as practise and drill for the grammar and phrases which have been
highlighted. These are handed in at the end of class. (30 min.)

Assignment: Students are asked to choose one famous Canadian
Ukrainian and one famous Ukrainian for a short biographical report.
Working independently, students will be required to search out
information, write and report on these individuals’ lives. One report
will be written in Ukrainian and the other in English. Resource material
will be made available either in the classroom or in the school library.
Each report is to be approximately 300 words in length and is due on
the day of the final quiz. An outline of details to be included in the
report is given in class (10 min).
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Sample Lesson Plan for One Topic within a Unit (continued)

Theme Canada-Ukraine: Important Ties
Topic Noteworthy Ukrainians and Canadians of Ukrainian Ancestry
Activities Day 12

» Together the class reviews the corrections made by the teacher on
the practice and drill exercises. In small groups, the students work on
several cloze exercises based on group readings. These exercises
are completed in class by using transparency copies on the overhead
projector. Students are called forward to complete the missing words
in their proper grammatical form. After a short review of the prominent
figures studied through both an oral and written “match” question,
study of the topic is completed (30 min).

+ Students are given the remainder of the time to work on their research
reports. The teacher circulates among the students to see how
the work is progressing and to offer suggestions or advice in areas
such as sentence structure, spelling, grammar and content.
This assignment is due for the next class.

Day 13
» Assignments from the previous day are gathered.

* A review of the vocabulary and content of the unit completes
treatment of the topic.

+ Students are given an outline of the type of questions which
will be in the quiz.

+ The remainder of time is to be used for questions or study.

Day 14
* A summative quiz is given.
» Research assignments are to be handed in.
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Assessment and Evaluation: Four Phases | s
)

Although evaluation is not rigidly sequential, it can be viewed as a cyclical process that includes
four phases: preparation, assessment, evaluation and reflection. This process involves
teachers as decision-makers throughout all four phases.

Preparation Phase: Re-visit curriculum goals and objectives and identify what
wiil be evaluated. Identify the type of evaluation to be used (formative, summative,
diagnostic), the criteria that will be used to define progress, and the technique for
gathering information.

Assessment Phase: Select appropriate tools and methods. Once these have
been selected, collect and organize information on student progress. Students should
be aware of where, when and how assessments will be conducted. They should also
understand that assessment is directly related to the objectives of the course. This
gives students a more comprehensive look at what is worth knowing.

Evaluation Phase: Interpret the assessment Information gathered. It is possible
to make judgments about student progress at this point. Teachers are called to
communicate this information to students and their parents. Students are encouraged
to participate in their own evaluations based on the assessment information which has
been gathered, and to gradually take responsibility of their learing and their progress.

Reflection: Consider the success of the evaluation process used. Evaluate the
appropriateness of assessment tools and methods, possible shortcomings in the
process, changes which should be made or modifications to the procedure for future

use.

For more detailed information, teachers are encouraged o consult Ukrainian-English Bilingual Education: U
A Handbook for Assessment and Evaluation K-12 (Saskatchewan Education, 19396). '
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A Cyclical Process

Reflection Preparation
Retlect on the process by Determine the intent
reviewing the objectives, of leaming ojectives.
- strategies and assessment Identify what will be evaluated.
procedures used.
Teacher Curriculum
Reflection Goals and
Objectives
(-
Student Teéchin
Assessment Strate ifs
and Evaluation g
Evaluation \\—/ Assessment
Match assessment techniques Select appropriate
fo leamning objectives and instructional strategies
instructional sirategies. and an instruction plan.
Interpret information gathered. Assess their effectiveness.
(
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Basic Principles of Second Language Evaluation

Learning a language requires the acquisition and use of language elements (sounds, words and
structures) and communication skills (listening, spaaking, reading and writing). Sounds incorporate

the individual sounds of letters, phonemes, rhythm, rhyme and intonation. Words refer to vocabulary

or lexicon. Structures include grammar, syntax and word-order in sentences.

The main goal of a language program is to enable the students to use the new language for
communication. Since communication involves all four skills, assessment strategies should be
employed which will evaluate aspects of all these skills. In language testing the teacher must first
determine whether the students hear and understand the sounds, words and structures and then
whether they can produce the sound elements and utilize them accurately.

Special Considerations

Formative Evaluation

In a predominantly oral program, informal but systematic evaluation techniques must be planned
in advance, and then built into normal classroom procedures. Frequent recording and rating

of students’ comprehension and production of oral material is possible even in large classes.

The teacher may pre-select certain students for daily evaluation on a rotational basis. Individual

student performance is recorded in a record book under headings such as comprehension,

pronunciation, fluency, stress, intonation, vocabulary use and dialogue skills. Thus, there is

minimal disruption to regular classroom procedures and students continue to participate normally

in class activities.

« Ali students should be made aware that informal evaluation occurs during regular class time.

* The system of daily evaluation should be explained to students at the beginning of the school
year.

« Private discussions regarding individual student progress should be conducted throughout
the year.

« Whenever possible in the evaluation of oral communication skills, students should be
encouraged to respond to questions in complete sentences, using a wide range of second
language vocabulary to make their meaning known.

+ Questions that elicit a repetition of the question in the response should be avoided.

In Ukrainian-English bilingual education, it is vital that teachers assess Ukrainian
language progress on the basis of vocabulary and thematic structures which have been
presented in class. No assumptions about second language acquisition and use outside
the classroom can be made.
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Summative Evaluation

The ability to communicate in any language consists of a number of integrated and inter-related
skills. The number of variables or skilis which can be tested at one time is broad and
ali-encompassing and for this reason, objectivity in language testing is challenging. While a
comprehensive evaluation program should ideally include a variety of assessment techniques,
objective tests are often the first preference of many teachers because they require students

to focus on the specific purpose of the test and a predetermined list of elements to be tested.

« At the beginning of the course, all students should be made aware of the evaluation procedures
that wili be used. '

 Test instructions should be familiar to the students. There should be no surprises with regard
to second language vocabulary or the type of question given.

+ Test validity is important. Care should be taken that a test indeed measures what it is intended
to measure. : :

+ In sound discrimination tests, items should be read only once and in a natural, conversational
style. Special attention should be given to correct enunciation in the second language,
as students may have the tendency to make comparisons to the English sound system.

+ Tests which expose students to incorrect pronunciation or unacceptable structures should
always be avoided. For example, multiple choice questions where three incorrect spellings
and one correct spelling of the same word are given are not acceptable. This type of question
can add confusion to the student’s aural language pattems in the second language. More good
language models rather than incorrect models are needed. As a rule, questions which are
based on correct and incorrect grammatical usage or case endings pitted against one another
should be avoided.

Diagnostic Evaluation

This type of evaluation is very important to the overall success of a second language program.

It is the connecting element between grade levels and language use among teachers and students.
The best-made lesson plans may be ineffective because the second language vocabulary being
used by a new classroom teacher is unfamiliar to the students. Several unfamiliar words in a
sentence, depending on which words they are, may add an element of uncertainty to even the
most confident second language student.

it is important then, for each teacher to identify where the students are in their second language
development at the beginning of each new school year. This information will be invaluable in
guiding the teacher in the class. It follows then, that teachers within a second language program
need to communicate with one another from year to year in order to collaborate on their programs,
successes and difficulties.

it is vital to the success of the program that the developmental needs of all students be assessed
at the beginning and end of each grade level, in order to provide individual assistance to those
students with special interests or educational challenges.
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Content Evaluation and Language Prbficiency

Second language educators often have difficulty deciding how to grade student performance C)
in subject areas taught in the second language. They want students to excel in both content and '
language use; however, each is dependent on some success in the other for progress to occur.

Therefore language teachers must balance their attention on both of these aspects of second

language education in order to avoid some possible pitfalls.

Assessing understanding of thematic content and concepts through a second language is
particularly challenging. Therefore, it is up to each teacher to determine the extent to which
language difficulties are affecting student responses to particular content-based questions

or assignments. One of the first indicators of a lapse in language abilities may be weak oral
participation during class or group discussions. Another indicator of difficulty may be incomplete
written assignments in a particular subject area. Most teachers will realize that a problem exists,
but the problem must be accurately identified. The teacher must keep in mind the fact that the
problem may be linked to second language issues and not necessarily content issues. As a
result, teacher reflection on problems and processes may be followed by a change in instructional
strategies or assessment techniques for the future.

Some guidelines for Ukrainian language proficiency at upper grade levels have been provided
on the pages which follow.
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General Indicators of Language Progress -
in Ukrainian Language Arts 9-12

These guidelines are general indicators of language progress which may vary somewhat
from student to student. They are not meant to be used in isolation, but as a reference tool to
assist teachers in the assessment process.

By Grade 9, most students who have come through'a Ukrainian-English bilingual
education program will demonstrate the ability to: ‘

» comprehend and participate freely in conversations on topics related to content areas
studied in class
- initiate and engage in extended conversations on topics of specific interest to them

* use words spontaneously and in the correct word order in sentences, with more
attention being given to using appropriate gender and case forms

» understand conversations about everyday matters outside the classroom

» read short newspaper and magazine articles on familiar topics for general
understanding

* read for enjoyment and information

» write letters, postcards, phone messages

= take notes and summarize information. ,
speak in general terms about personal feelings, issues or concerns

By Grade 12, most students in a Ukrainian Language Arts program will be at a level
of proficiency which will enable them to:

= speak confidently in daily social situations about events and topics which occur
frequently or other topics of interest to them

« comprehend enough language to enjoy films, television and radio programs,
telephone conversations

+ read social correspondence, signs, advertising, announcements

= comprehend short newspaper and magazine articles on a variety of topics

+ participate in conversations about everyday matters outside the classroom

+ read for enjoyment, information and as a conscious effort to expand their
language base

» complete routine forms and applications

+ take notes and summarize information in condensed form

» prepare short narratives and descriptions expressing facts and opinions

 participate successfully in everyday social situations such as accepting/declining
invitations, oftering/returning gifts, giving/accepting compliments and expressing
thanks or gratitude

= comprehend common culiural rules of etiquette and non-verbal behaviours
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As further reference, it is helpful for second language teachers to have a broad system of

classification such as the one offered by the American Council on the Teaching of Foreign O
Language (ACTFL) Educational Testing Service Scale'. This scale lists particular levels or :
stages of second language proficiency which correspond with the indicators of progress for
Ukrainian-English Bilingual Education given above.

Each of the subdivisions of this scale contains a set of criteria which describes what a second
language student is able to express in terms of language functions, possible content, and degree
of accuracy. The titles of the subdivisions are novice, intermediate, advanced and superior, with
varying stages or levels of proficiency in-between each. The scale is summarized below:

e A
« Novice-low: Unable to function in the spoken language yet, but some understanding
of spoken language is evident.

* Novice-mid: Able to operate in a very limited capacity within very predictable areas of need.
» Noviee-high: Able to satisfy immediate needs using learned phrases/sentences.

« Intermediate-low: Able to satisfy basic survival needs and minimum courtesy requirements.
* Intermediate-mid: Able to satisfy some survival needs and some limited social needs.

* Intermediate-high: Able to satisfy most survival needs and limited social demands.

+ Advanced: Able to satisfy routine social demands and limited work requirements.

» Advanced Plus: Able to satisfy most work requirements and show some ability to
communicate on concrete topics relating to particular interests and special fields . (
of competence. . )

« Superlor: Able to speak the language with sufficient structural accuracy and vocabulary
and to participate effectively in most formal and informal conversations on practical, social,

and professional topics.
\ : v,

To reach the advanced or even the superior level of the ACTFL/ETS scale requires conscious
practise in a variety of language experiences both in school and out of the scope of the classroom
environment. In the case of Ukrainian-English Bilingual Education, authentic language situations
need to be sought out or created in the community to assist students in reaching an advanced

or superior level of communicative competence in Ukrainian.

Although every student may not be able to attain the same level of proficiency in a school
environment, this does not imply that the student is unsuccessful as a second language learner.
Rather, it means that some students reach the designated stages of linguistic proficiency later
than others and require different types of language experiences to assist them in the process.
They may need to be immersed in the language for several weeks, with little or no English
interruptions, in order to experience notable success. The guidelines which have been given
will provide second language teachers with a set of criteria on which to base their classroom
assessment strategies and measure progress.

1. Abridged from Benevento, J. (1985). Issues and Innovations in Foreign Language Education. Phi Delta Kappa Q
Educational Foundation. Indiana. pp. 23-26.




Some Strategies for Assessment 'in High School

Min
Language Logs CrNOBHUYMOK
Have students keep a daily Ukrainian language “learning log” of words
and phrases. Students might like to focus on words they understood ”"‘cﬁ::g""“’
and want to remember, and on words that they did not understand and o
would like to leam. The leaming log becomes an active record of each
student’s awareness of the Ukrainian language. Students become 2.
monitors of their own cognitive responses to hearing the language. 3.

Generating Questions

Regardiess of subject area, it is a good practice to have students pose questions for themselves
prior to and during their reading of textual material. The habit of self-generation of questions
facilitates comprehension and helps students to become more aware of the role they must play
in the learning process.

Evaluating with Multiple Criteria

Second language teachers can enhance metacognition by assessing student progress using two
or more sets of evaluation criteria. Students should know in advance that they will be evaluated
on several ievels of performance in Ukrainian language and content areas, in order to ensure
their consistent attention to task.

Paraphrasing

Repeating what has been heard in a different way is a very good exercise in metacognition.

It is also a good way to show students that it’s easy to become misinformed, if listening skills
and cognitive skills are not being used to full capacity. Paraphrasing in Ukrainian is particularly
important in the upper grades, where content and language need to be reviewed and reinforced
through repetitive activities.

Role Play and Simulations

These two strategies can be used to assess language development and metacognition because
when students assume the roles of other persons, they consciously strive to enter into the
characteristics and attributes of others. They also attempt to use the language of the character,
so their Ukrainian language skills would be used to their best degree.

Reconstructive Memory

Teachers can choose a short newspaper article of three or four paragraphs to be read out loud.
Students are then asked to recall what they have heard in Ukrainian, in their own words. Two days
later, students are again asked to recall the text as best they can. This same procedure can be
repeated again in another two days. This exercise in metacognition lends itself to group work,

"as students may need to rely on one another for information recall.

* Metacognition involves the process of reflecting on and analyzing our thinking and experiences.
it means “making connections” in what we know before pians for the next step in learning are made.




Studies in reconstructive memory indicate that certain things predictably occur in the reconstructive
process. This also applies to information recall in a second language. Some pradictable outcomes C)
are listed below. ‘

« There is a tendency to remember more detail early in the process of recall. This is particularly
important in a second language program, as this indicates that more topical vocabulary will be
recalled in the early reconstruction.

+ There are more generalizations in the later reconstructions than in the early ones, since we
tend to fold in detail for long-term memory storage. There will quite likely be some contextual
language loss, meaning that new vocabulary on a given topic will not be recalled. Therefore,
students will rely heavily on circumilocution (talking around the topic) in the reconstruction.

+ Some of the new generalizations created are built by collapsing or folding original detail,
therefore, some generalizations will probably emerge as inferences or predicted information
which was not provided directly in the reading.

+ There is also a tendency to add new information over time and to add more details than we
were told to begin with. Usually, this new information is logical (that is, it could probably fit -
into the text without destroying it), but may not be accurate or true to the original reading.

Language recall will be greatest if students practise listening, concentrating and remembering
over an extended period of time.

Degree of Understanding

A Ukrainian passage is read aloud either by the teacher or by the student. Then the teacher asks
questions about the passage and the students write their answers and rate their recall on a scale of
1 (not sure) to 5 (very sure). The teacher and student can meet to discuss the answers and ratings,
and to assess how well the student is progressing in the area of Ukrainian reading comprehension.
Measures can then be taken to assist students experiencing difficulty.

Questioning While Reading _

Students work in pairs to read sections of a passage and pose questions about each passage
as they go along. There is immediate recall of information and students leam to judge major
happenings from minor ones. They also learn to pay attention to detail in a sequential way.
Students may then rate their success and justify their rating to the class or to the teacher.

Knowing Where to Find Answers

Students are often evaluated on their answers, but not on their knowledge of where to find those
answers. This is a skill which should be developed and assessed. Is the answer right in the

text (search and retrieve), hidden in the text (search and think), or dependent on personal input
(think on your own)?

Test Creation

Students compose their own tests on the text using both objective and essay type questions.

They can use each other's tests as study devices or the teacher may pool together a variety ()
of questions from all the students and create a “class evaluation of reading comprehension”. o
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The Writing Folder MonA
.- . nMcbMoBa
* Atthe beginning of each semester or term, each student receives a folder. nanka
On the inside cover is stapled an assignment sheet. Each writing
assignment is kept in this folder and recorded on the assignment sheet. ! ) ]

The first page in the folder is a correction sheet or list of common errors in Ukrainian, composed
by the entire class. Each time the student writes a composition, errors which are on the sheet
should not appear in the written work; this would imply carelessness on the part of the student
and, therefore lower the mark for the composition. The student can raise the mark by making
the necessary corrections after proofreading.

Not every paper in the folder needs to be graded. Students may take an active role in choosing
which papers reflect his/her best efforts. The teacher may also choose to give a single grade
for the entire folder or grade_ only those papers selected by the student as “best” works.

At the end of the semester, the student is asked to review the contents of the folder and grade
it as objectively as possible. The teacher may also assign questions to this task, such as:
Which was your best piece of writing in Ukrainian? Circle the words or phrases you want to
remember from each paper. Which language errors can you add to the list at the beginning

of the folder?

Class Evaluation

This method for revision and evaluation of writing encourages students to read critically. Aithough

it is somewhat challenging in Ukrainian, the process itself helps students to discover that errors

are visible not only to the teachers but to their peers as well. In order to make this kind of evaluation
manageable, shorter pieces of writing are recommended in the early stages. The following
procedurs is suggested:

L ]

Each student may write a paragraph on an assigned topic for homework.

The teacher can put these on an overhead, make photocopies, or the paragraphs may be
distributed randomly to students in the class as handed in.

As homework, students then correct their copies of the classmates’ work as best they can,
looking for spelling, grammatical elements, writing style, clarity, etc. They may evaluate the
piece of writing with an overall mark (if this is decided beforehand).

Each student is given their corrected copy and asked to rewrite the paragraph, incorporating
valid suggestions and improvements made by the classmates.

The teacher evaluates the revised paragraph, taking into account that the revisions suggested
by classmates may not have all been used or may have been incorrect in themseives.
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Testing

Not all students are “test-wise”, especially those students who have encountered a variety of
difficulties in testing situations. These students may have a tendency to approach tests with great
anxiety or fear, and this, in turn, will have negative effects on their test performance. Teaching
students specific test-taking strategies can help them to experience success and feel as though
they are more in control. In second language education, it is especially important to make all
students feel comfortable with oral and written questioning pattems, test-specific vocabuiary

and teacher expectations. These topics should be presented and discussed openly with the
students at the beginning of each school year.

All students, not just those experiencing difficulty, can benefit from learning and practising
test-taking strategies.

Students should listen carefully during the course of the year for phrases that highlight
important information. in Ukrainian, such phrases could include:

o Lle ny»xe BaxxHa piu. MpoLUy niakpecnuT B HOTaTKax.
o Tpeba ue 3anaM'ATaTH ... '

o [obpe cnyxaiTe, 60 Uue BaXHe. ..

o 3BepHiTb yBary Ha W10 iHcbopmaduilo.

o [powly sanam’ATaTV Ui gerani.

o Lle MOXe NORBUTUCA Ha iCNNTi. ..

It is a good idea for second language teachers to introduce each test to students by going
through the test items in order to clarify any vocabulary or questions which may be unclear
to students. Students should never feel uncertain about what a question really means.

Often, much of the thematic vocabulary needed to answer questions in Ukrainian can be
found right on the test paper. It is a good idea to encourage students to skim through the
test (especially multiple choice questions or matching questions) and write down key
Ukrainian words that they may need to answer other questions on the test paper.

Students should skip the questions that they cannot answer and move quickly through the
entire test, answering all the questions they do know first.

With muttiple choice questions, teach students to eliminate any obvious wrong answers first.

With oral questions, the key to success is good listening skills. Encourage students to focus only
on what is being said by the teacher, and not to be distracted by anything else during that time.
A moment of daydreaming can cause students to be confused about an entire question.

With true-false questions, students shoulid tackle all the easy or straightforward questions first,
and leave the ones they absolutely cannot figure out until the end. Sometimes, other questions
on the paper may lead them to the answers they need. For this reason, it is always important
that students double-check their paper at the end, to ensure that they have not forgotten to
answer any questions that were left blank.
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» Encourage students to use the dictionary when necessary for Ukrainian terms which may
be needed for short answer or essay questions. It is sometimes difficult to think of all the

vocabulary needed when pressed for time.

« Encourage students to try to answer every question as best they can. Leaving a blank answer
ensures that no marks will be given.

» Students should never feel torn between content and language. They have to be encouraged
to put down as much as they know on the test. Both content and Ukrainian language mastery
are equally important to the success of each child’s experience in Ukrainian bilingual education.

In general, tests should be as real and relevant as possible, reflecting vocabulary use and life

experiences outside the classroom walis. When preparing tests for Ukrainian content areas,

the following guidelines may be useful: :

+ The language used should be clear, uncomplicated and familiar to the students.

No new vocabulary should appear on a test.

» The test should be easy to administer.

« I should reflect a cumulative process of leaming. One test is usually only a small part of a series
of tests, which reflect varying degrees of content knowledge and language difficulty built over
the course of an entire year.

+ The test shouid be fair with no “trick” questions or unexpected questions.

» Both the teacher and students should feel comfortable with the test content, keeping anxiety
at its lowest.

« Everyone in the class is clear on the marking procedures, meaning that consistent standards
and criteria have been established well in advance.

+ There should be questions which tap a variety of cognitive levels (Bloom's Taxonomy).
For example, questions for straight information recall, questions which require an analysis
of information, and questions which elicit some expression of persona! skill or opinion would
require the use of different cognitive and linguistic skills.

Evaluation
Bloom’s Taxonomy* Synthesis
Analysis
Application
Comprehension
Knowledge

* Bloom, B.S., Hastings, J.T. and Madaus, G.F. (1956). Taxonomy of Educational Objectives: Handbook 1,
Cognitive Domain. D. McKay. New York.
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Grading is appropriate when expectations are matched to the capabilities of each student.
The responsibility for decisions regarding modifications in grading rests with each classroom
language teacher.

Some helpful guidelines are given.

Grade only what has been answered. If a student could not complete a test in the given time,
give a mark which reflects only the completed portion of the test. Otherwise, allow students to
take extra time to finish the test. It is true that some students cannot write as quickly as others,
some spend extra time on correct grammar, syntax and vocabulary use, and some students
actually need more time to gather their thoughts in another language.

Consider making a two-part test, whenever appropriate. There may be an oral component the
first day, followed by a written component on the second day. This also helps students to focus
on important vocabulary and topics, especially for the 'seco_nd day.

Try to circulate around the classroom several times when students are writing a test. Students
generally do not want to be singled out if they are having difficulty, and they shy away from
asking questions out loud. If you need to rephrase a question for the student so that it is clearly
understood, this can be a type of modification on a one-to-one basis.

Each test should contain questions which tap varying degrees of difficulty. Students should -
know that this is how tests are constructed; some questions will definitely be more challenging Q,
than others, but this is to be expected. ’

o Key questions should probably be weighted more than other questions, in order to ensure
that key concepts have been the focus of student learning.

o A variety of key questions, which include matching, short answer, cloze technique, charts,
graphs, diagrams or maps, will help to meet the needs of a wide range of learners and their
leaming styles.

Students can often be given the option of rewriting a test to improve their test results,
if they feel uncomfortable with their performance.

It is never intended that test results will become the sole indicators of student progress in
Ukrainian language education. Test results shouid always form only a part of the student’s
portfolio; they give some indication of content and language mastery, but should never stand
alone.

Inviting students to participate in an evaluation plan for the term ensures that all students
understand how they will be evaluated and which factors will have the greatest influence
on their class standing. A sample plan for the high school program may look as follows:

in-class oral participation = 25% Unit end tests = 256%
Wiritten assignments, essays = 25% Final exam 25%

e
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A Note on Oral Proficiency

It is necessary for students to have a solid foundation of sound-symbol mastery in Ukrainian
in order to experience success in language learning.

Ukrainian is a phonetic language. When a student masters the sound-symbol reiationship of the
33 letters of the alphabet, it becomes easy to read or write in Ukrainian. However, understanding
what has been read or written presents more of a challenge.

It is significant for teachers to note that students who experience difficulty in either pronunciation

or sound-symbol recognition will invariably have some difficulty with reading and spelling. Therefore,
teachers must pay particular attention to each student’s first language pattems, as these patterns
are often good indicators of the student’s capabilities for second language learning. Such indicators
may also identify areas of difficulty which may need special attention. These areas of concern can
then be monitored and addressed either with the individual student, in small groups, or with the
class as a whole.

Teachers should continue to emphasize good pronunciation of Ukrainian letters and blends, proper
syllabication and correct accenting of oral vocabulary at the high school level. These aspects
of oral proficiency all become key elements in achieving communicative competence in Ukrainian.

it is recommended that oral proficiency be reviewed and assessed even at the high school level

of the Ukrainian-English bilingual program. This is not a skill which is mastered or completed at the
elementary level. It is a communicative spiral which builds toward greater levels of proficiency with
each year of language instruction.

Special emphasis may be given to the following Ukrainian letters and blends
by comparing their sounds in a variety of words: :
n-e c-u A-pob Ma-M'A nx 7 cu MI
r-x H-Hb na-na n3 AH KC cn
a-A Lu-LL c-Cb Ha-HA XKH
i-1 u-u 3-3b ca-cA am
y-10 T-Tb na-nA
e-e n-nb
Li-Lib

A comprehensive oral review of Ukrainian sounds, syllables and words is recommended at
every level of instruction. This alerts the teacher to any difficulties students amy be having
in distinguishing or producing the distinct sounds of Ukrainian letters of the alphabet.
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3aranbHa nepesipka yMiHb

Yn cryneHT/ka MoXe BianosinaT Ha BubpaHi nUTaHHR?

Yu cTyneHT/Ka MOXKe roBOpPUTHM KifnlbKa XBUIMWH Ha 3asHavueHi teMu?

Uu cTymeHT/Ka Moxe rnubLue ancKyTysaTh Ha Temu, Aki ocobnueo
moro/il LikaeNATL?

UYn cTyneHT/Ka posymie Te, Lo YMTac?

Yu cTyaeHT/Ka posymie Te, Lo 6yno npounTaHe eronoc?

Yu cTyneHT/Ka MOXKe BiQNOBICTK Ha NUTaHHA Npo Te,
wo 6yno npouynTaHe Bronoc?

Yu cryaeHT/ka ymtae BinbHO | BNeBHeHO?

UYu cTymeHT/Ka 3Hae Ae CTaBMTK Haronocu?

Yu cTyneHT/Ka 3Hae AK MIHATYX TOH ronocy, Wob uuTtaHHA He 6yno
MOHOTOHHE?

UYn CTyAeHT/Ka Mae TPYAHOLLI 3 BUMOBOIK ByAb-AKMX YKPATHCbKUX GYKB?

Yu CTyaeHT/ka cKnanae nobpi peueHHA?

Yu cTtypeHT/ka BignoeigHo cknanae napafpacbu?

Y cTyaeHT/Ka Moxe onucarty cebe, CBOI0 poamnHy, 0CoOUCTI iHTepecH,
po3saru, Towo . . .7

Yu CTyAeHT/KA MOXKE KOPOTKO i TOYHO ONNCATH HOBUHKW
(ceiToBi, rpOManCLKi, MiCbki)?
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| Cxema MOBHUX YMIiHb 9-12

CryneHT - onosinay

3'AcysaHHA
* nepenac rorioBHi BYMKU TOMM ....coceeevercecsnsesesens vromestsrsssssnsaisninnsanaresesnaseedt

* [06PO 3'ACOBYE TOMY ...ccicirecrisanrensammissensansinensssestsamsnsssssasansansasessesamsasseaseasdt

Mosa
* B)XKBAC BIANOBIAHY A0 TEMWU MOBY ....... eresecsuesvaraessresnessentasanaassstssnresanneent
* BIKMBEHHA MOBM ..ocoercerreereieesrersssssnmsmsssessessassasssssansssssnissessssamsassisnesssssasanasd

O THPOCTE u.eecoereranresseressrnrasssasssmsensissisasesersesersonsarensesssassassessasasasasessasmssssnsorsent

0 OOTANIBHE c.viieecattrrrinrmearesisitosnsenssatssssstnisisnssassssrasinssnstsaansensssersannnresseanssssh

MpamaTuka
* 3BOPTAC YBATY HA MPAMATUKY ...coeesemsisisssimrsmmisnrssassrsesssssemseas e tasssisis
» BuGpaHi crnoea Ta cpasu ceiguaTte Npo BiNbHe BONOAIHHA MOBOK ....4

3ycunnA

+ BKNapae NoBHi 3yCUNIA, KOMW NpeacTasnAec TeMy abo onosinae
MIPO TBMY ..coveeuncrienerissinssrsseesctsssatssssnsonssassasarisnsamesssssasansnsssssesssssesessesenasansanss |

* BUAB/IAE BHTY3iA3M 260 3aoxouye iHLUWX Binblue 3HaTh NPo TeMmy....... ]

---------------

---------------

---------------

--------------

-------

-------

CTyneHT - cnyxau
* NUNBHO/YBAMKHO CIIYXAE ..ocvvrenrrssressenssresamsssnecnssansnmsssssssssssssassasssnssssansasasons !
* MOKAa3ye CBOIMM >KecTami Ta O6NMYYAM, LLIO LIKABUTHCA TEMOIO ........4
* CTApPaETLCA CRYXaTH, WOG 3PO3YMITU AETAMI TEMM ..ccivrenversiitssssinnsennndt

---------------

---------------

-------

CryneHT - yyacHHK
* BiANOBIRAE HA PI3HI NUTAHHA 00 TEMMU ..covivverecrirssrcinesnsssersaisinsenesssansandt

* CTABUTbL BIANOBIAHI MUTBHHA ...cccocerrrnrreertissasmerisissssissrsresssransaneassssntsinesseds

* CBOIMMW CNoOBaMu NIACYMOBYE ronNoBHI DYMKN TEMMU .......... RR——
« ponae ocoBGUCTi 3ayBarn abo 0CcOGUCTE SHAHHR 3 TEMM ....cvevceerinrennneened

---------------
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CTYNOHT - unTay
* CTApPAacTbCA AOrafarucA Npo 3MICT TEKCTY 3 HA3BW 3aronoBkie
Ta OCTPALUN ...oooeecineceiniserrnissssseissstssarssiansosssrasssesissasassssssssssssssssss ansananes

CTAPAHHO UMTAE .....ocveerrrercreressmmsnnissansossarssansssnssssassstsssssssssssssassssassessisesnsssss
BUKOPUCTOBYE pisHi cTpareril, Wob nobpe npoynTaTk TEKCT yronoc ....
nobpe BUMOBNAE CNOBA................ eeriesaessesrereerartrrssaresaaeaannaends st raasesnassaran
UMTAE BITBHO c...cceeercirceersncrninsressnessareniossssassssssssssas snssansasnsessssnesssrtssosssessnanss
SHEE 1€ CTABUTU HATOMOCHK ....coeecriecrrrmcessacessssissssisssisssnisansssssssanssessssasessss
BUpPasHo yuTae (nonae pinnosinHy eMoUIAHY PEaKLII0) ... rerecarneansn-

-------

-------

-------

»

CtyneHT | Texer

ornApac MaTtepiAn — APyKOBaHWA Ta INIOCTPATUBHUMNA .......ccccveverernrsrnres
CTAPAETLCA LKABUTUCR TOKCTOM.......ccceceeecectetsasanansassnsesassasnsmsesensonsssess
BUKOPUCTOBYE pisHi cTpareril, o6 3po3yMiTH HOBI/HEBIAOMI

CROBA | OPABM ....ceeiciiceccnnr st s s e ssssarssnesssassneesemssesasessmessrasesrasssanened
YMTAE 3 POYMIHHAM ......... eeeeerteesasiesabEesaseEEIsE RS IssneE e nrr R b E s s s nE R s aresentan
yABNAE Cobi Te, LLIO OYIO NPOUMTAHO.....ccorrermrerersramesarsmeeerseemesamsaeessssnses

BMABINAE PO3yMiHHA TEKCTY, 60 naM’ATae NpasunbHUIA NOPAQOK
NOAIA 3 NPOUUTAHOTO MBTEPIAMY ..ccovvvecrrenmrirsarsssesenissssmearsmsssrsssarsassserersssnd

MoXKe BigLuykatu noTpibHi cnoea, peyeHHA abo LUTATKU 3 TEKCTY ........

posyMic enemeHTn nobpol nitepatypu: ronoeHi NepcoHaxi,
aii, micue Ail, KOHPNIKTIA, PO3B'ABKA .....occoeeerecrecercreresrecs e tnscsnsssssseas

3BEpTac yeary Ha nitTepaTtypHui CTunb asTopa Ta BXXUBAHHA MOBMW....

-------

CTYROHT - yNacHMK

Biguyeac pUTM, eMOLLIMHMIA cTaH abo HacTpii asTopa y TBOPI ....ocveeeee
MOXXe BiNbHO BIANOBIAATY HA PiI3HI NUTAHHA 00 TOKCTY ...occciveensresssnans
MOXKE BiNlbHO NEPeKas3aT NPOYNTAHMI MATEPIAM ......cceceernenarsnssessnnasas
NIACYMOBYE rONOBHI [AYMKM TOKCTY ...cccovurssirsnsersarsnssnessesseassensmmnsnsssssansasenss
posyMmie pisHULIIO MiXK Pi3HUMKM BUAAMK NiTEpaTypu # BiaNOBIRHO

3Hae PIsHULII0 MiXK (DaKTOM Ta ONiHIEID/AYMKOIO, MiXK AIACHICTIO
TA PAHTABICHD «ccocireirincrceessaresncsarssasinessasesssnsssesssassnsssnsssasssssrnsssnssnsenassansasnsas

popnae ocobucti aayearn abo ocobucte 3HaHHA NPO NPOYNTAHUNA
METOPIATT .cciivcrmectrmerasnsesisessestnmssmrrsesssssssrssssssssssissersnssissansasssssnsesssansnsnsssastons

BMABNAE eHTY3iA3M abo 6axkaHHA GinbLue 3HaTH 3 TeMU TeKCTY ..........

--------

-------
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CrynenT - pochigaHuK

+ 3b6upae iHchopmauilo y piaHi cnocobu
o cKnanae 6aHK CNiB Ta OPaS ANA TEMU .......ccierieniniersiisinnrssasnessnsenisns
° YNOPAAKOBYE IHPOPMALUIIO .cccvivrensrarisrrsersnissesissssassanansasranssassnsossinsaesnnsd
o OGrOBOPIOE TOMY 3 IHLUMMM ....ccveereenerenrscssesonses S

° BMLLYKYe iHcbopMauio Ha Temy a6o pobuTek BIANOBIOHE ..........cccveevss
DOCAILMEBHHR ...ccorinirrniranerrenerensassressansonanissasssssssesnsssnssssassrssesstnsarnasasesse

© MPOBOAUTD IHTOPB' K0 i vcrrereremmriressssinssressrsmnssssnsssisassarassssarassesasssnssssncsees
° QINUTBLCA IHDOPMALEIEIO ..ooc.oceeciesiiasserseisiresinsessstssentastasssnsensasssansesanssanten

° YNOPARKOBYE CBOI AyMKM Ta iHbopmMaLiio BinNoBIBHMMMU
METOAAMM: CIINCKUN, PUCYHKN, HOTATKM .....ccccnirramnaaminrasnssnsssaronnessmrsssand

-------

-------

-------

CTyoeHT - NUCbMeHHMK

» Poaymie, L0 NUCLMEHHWUTBO — Le BiAryK Ha pisHi noTpebu:
NucbMeHHWUTBO:

o signogsinae Ha 0cOBUCTi TBOPHI NOTPOOM ......cccereeeerrerreesiesrersraeennssansnns
o nepenac IHPOPMAELUIIO .....ccoccvcrcremreccmsrossssssnneransasennennas reeseseressrassareassen
o niepepac 0cobuUCTi NOrNAAKN, AYMKU, OMOL ........ccoicverinmnsininncansassians

° [lae MOXNuMBIiCTb 3aHoTysaTth abo niocymyBaTv BaXXNvBey
THEDOPMALUIO ...eeeecieecrsiniccssnsissssisisestssssssisamssensasssessssesssessossnssansssnssssossnss

° noMarae NNAHYBATU W OpraHisysaTv QOCMifKeHHA
HE OOPAHY TEMY .ccervnirrinierremrersceracesrssssstsssssnsssnsesssasesaasassssassnssnnsnsanseassd

+ CrapaeTbCA NnepenaBarn AyMkh Ta iHcopmauito,
BirfbHO BONOAIIOYM YKPAIHCBKOIO MOBOIKD, HE MILLIaIoYN
B MUCbMEHHUUbKY POGOTY aHrniiChKi CTPYKTYPW, (OPA3H ...cvvevrerenneseesdd

--------

CtyneHT - aBTop
* MiHRE CTUNIb NUCBMEHHULITBA 38 NOTPOOOIO ...couceenrnrieceeeiestessnerasansssensd
« CaM KPUTHKYE CBOIO NMUCBEMEHHUUBKY POBOTY ...eeeereenersnrennsnnnersessnansanensd

+ MepeBipRe CBOK NUCLMEHHUULKY po6oTy | TOAI BHOCUTL
BIANOBIOHI 3MIHM ....c.ceeeirernereecerrernriressssssnssanssasssssossissorsstessssnsssasssessansasse

--------

--------
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Curriculum Documents

Saskatchewan Education. (1996). Ukrainian-English Bilingual Education: A Handbook for
Assessment and Evaluation K-12. Regina, Canada: Author.

Saskatchewan Education. (1989). Ukrainian-English Bilingual Education Curriculum Guide
and Handbook K-3. Regina, Canada: Author.

Saskatchewan Education, Training and Employment. (1994). Ukrainian-English Bilingual
Education Curriculum Guide and Handbook 4-8. Regina, Canada: Author.

These documents have been produced by Saskatchewan Education and should be used as
reference documents by teachers who are teaching in a Ukrainian bilingual language program.
Additional copies may be requested by the school division from:

Learning Resources Distribution Centre
1500 — 4th Avenue

Regina, Saskatchewan S4R 8G8
Phone: (306) 787-5987

The curriculum strongly endorses resource-based learning. Teachers are encouraged to utilize a
variety of print and non-print resources, as well as human resources 1rom the community whenever
possible, to enhance the Ukrainian {anguage component.

Teachers are also encouraged to develop activity packages, teaching units and resource
materials for Ukrainian bilingual education. Because these kinds of resources are not plentiful
in a commercially produced form, it would be advantageous for teachers to share their expertise
with colleagues by assisting with the development of additional resource materials.

Recommended Resources

Alberta Education. (1987). A na vesni: Grade 12 Teaching Unit. Edmonton, Canada: Author.
Alberta Education. (1987). U restorani: Grade 11 Teaching Unit. Edmonton, Canada: Author.

Alberta Education. (1986). De? 2vidky? Kudy?: Grade 10 Teaching Teaching Unit. Edmonton,
Canada: Author.

Dolinsky, John. (1983). Echoes of the Prairies. Winnipeg, Canada.

Duravetz, G. (1977). Ukrainian — Conversational and Grammatical. Level |. Revised Edition.
Toronto, Canada: Ukrainian Teachers’ Committee.

Duravetz, G. (1976). Ukrainian — Conversational and Grammatical. Level il. Toronto, Canada:
Ukrainian Teachers' Committee.

Ewach, H. and Yuzyk, P. (Eds.) (1960). Ukrainian Reader. Winnipeg, Canada: Ukrainian Canadian
Committee.

Franko, R. (1994). Ukrainian for Speakers of English. Calgary, Canada: Detselig Enterprises Ltd.
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Humesky, A. (1980). Modern Ukrainian. Edmonton, Canada: Canadian Institute of Ukrainian

Studies. (“)
Keywan, Zonia. (1988). The Magic Crystal and Other Short Stories. Prince George, Canada:

Yalenka Ukrainian Cultural Society.

Manitoba Education. (1988). Selected Readings on Canadian Topics. Winnipeg, Canada: Author.

Saskatchewan Education. (1982). Ukrainian 9 Correspondence School Course. Regina, Canada:
Author. .

Saskatchewan Education. (1984). Ukrainian 10 Correspondence School Course. Regina, Canada:
Author.

Saskatchewan Education. (1985). Ukrainian 20 Correspondence School Course. Regina, Canada:
Author. .

Saskatchewan Education. (1985). Ukrainian 30 Correspondence School Course. Regina, Canada:
Author.

Shevchenko, Taras. (1982). Kobzar. Kyiv, Ukraine: Dnipro Publishers.

Shevchenko, Taras. (1989). Meni tiynadtsiatn‘ mynalo. Kyiv, Ukraine: Veselka Publishers.
Stefanyk, Yurij. (1979). Nasha spadshchyna. Alberta, Canada: Alberta Education.
Ukrainain Canadian Committee. (1981). Mova i Rozmova I. Winnipeg, Canada: Author.
Ukrainain Canadian Committee. (1983). Mova i Rozmova Il. Winnipeg, Canada: Author. C

Ukrainian Canadian Committee. (1991). Mova i Rozmova lil. Pilot Edition. Winnipeg, Canada:
Author.

S

84



Newspapers, Journals, Periodicals

The following list has been selected for the high school level. It may need to be updated from time
to time for the most current mailing information.

Forum, A Ukrainian Review

440 Wyoming Avenue, Scranton, PA 18501-0350 USA
Tel: 717-342-0937; Fax: 717-347-5649

English Quarterly, $12.00 (USs)

Hotuys’

2199 Bloor Street West, Toronto, ON M6S 1N2
Tel: 416-769-7855

Ukrainian Monthly, $25.00 (US)

Krylati

83 Christie Street, Toronto, ON M6G 3B1
Tel: 416-537-2007 ; Fax: 416-538-6975
Ukrainian Bi-Monthly, $25.00 annually (CDN)

Tema

Saskatchewan Teachers of Ukrainian

2317 Arlington Avenue, Saskatoon, SK S7J 2H8
Tel: 306-373-1660/933-5039; Fax: 306-933-7469
Ukrainian/English Qarterly, $15.00 (CDN)

The Ukrainian Weekly

PO Box 346, Jersey City, NJ 07303 USA
Tel: 201-434-0237; Fax: 201-451-5486
English Weekly, $60.00 (US)

Ukrainian News

Suite #1, 12227 - 107 Ave, Edmonton, AB T5M 1Y9
Tel: 403-488-3693; Fax: 403-488-3859
English/Ukrainian Bi-Weekly, $30.00 (CDN)

Visnyk

Ukrainian Canadian Congress — Saskatchewan Provincial Council
203 - 611 University Drive, Saskatoon, SK S7N 3Z1

Tel: 306-652-5850; Fax: 306-665-2127
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Ukrainian Grammatical Skills: Grades 1-8*

Ukrainian grammar awareness and knowledge is developed in the context of the subject areas
taught in Ukrainian. It is not introduced and taught as a separate component of the Ukrainian
Language Arts curriculum but as an integral part of the entire bilingual program.

Initially, the Ukrainian grammatical elements are encountered and practised as children are
leaming to speak the language. These elements are then used in communication with others.
As they increase their communication skills, chiidren are required to develop awareness and
knowledge of grammar. This will heip them to refine and expand their oral and written skilis.

The language progression chart presented in this document is designed to assist teachers
in identifying the specific elements that should be emphasized across the curriculum at each

grade level.

Key

BrokenLine o-o-—————————

The grammatical elements represented in the chart by a broken line were encountered -
during listening, speaking, reading or writing activities in the subjects taught in Ukrainian,
but were not emphasized by means of formal instruction.

Solid Line .
The grammatical elements represented in the chart by a solid line have been introduced
during instruction in any one of the subject areas taught in Ukrainian. They are then
emphasized and practised in listening, speaking, reading and writing exercises within
the context of each course.

* This section has been reprinted from Ukrainian-English Bilingual Education: A Curriulum Guide and Handbook
for Grades 4-8. Saskaichewan Education, Training and Employment, Regina, Saskaichewan (1994).
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Cxéma po3BUTKY MOBHUX YMIHb | HABMYOK

KnsAcu

CDonémKa

4 |5

AGéTka

3BykKn
* TONOCHI:
- HarondéLueHi/npécTi (a, e, U, |, 0, ¥) cccvrreresannanes

- inotéeaHi/cknanHi (€, 1, 10, A) cccovecrecccernnssannnns
* APUIONOCHI: cocccccreiiiriressenisensesssssonsassenassasssassssansaed

- teepai (6,8, 1, T, A, X, 3, K, h. M,H, N, PG
T, D, X, U, Y, LU, W, A3, AXK)..ccoecrrccrnsrenasnsnniend

- NOM'AKLUEeHI (A, 3, M, H, P, C, T, W, A3) rereremeanad

- noABinHI (B4, TT, 33, XK, CC, Y4, HH, NN)........
(eondccA, BapéHHRA)

CnonyJveHHA
* M0 (A0A, PANOH) ...ceveueercrmrsencsrersrassonssnssmsasssssessasssd

* bO (CLOTOMHI, TPETLOTD)..uuucurerecreresissemsassrnarsesnanens
* A NiCNA roNOCHUX (ai, e, vi, in, ok, yA)..........

M AKUA 3HaK/3HAK M AKWIEHHA (b) .....ccceevivnend
AnécTpocd y cnéBl (M'AY, MATL) «cevveeicrnmrecnrineennnd

Cxnaou
* 3AKPHUTI (CBIT-110, CRIOB-HWMK) ...ccococertirerarmnserinssersns
* BIAKPUTI (MA-MR, HB-60)......occoerrmcreccrensesnninnaneaes

Héronoc (Wké-na, YA-TaH-Ka, My-Ké, My-Ka) ........

HepryBAHHA (Y = B)....cccorevermerensssnessrsenirsssessrsanssananss

YepryBAHHA (i—1)........ccocivnmninnisnsnneiesniersnsanssnnnsd

¢ ¢

7Y
b 4

$ 4

JERER
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Jlékcuka

Cnopéa
® GHAUGHHA ...coeeeeoeetiiscessscercaincesressssrorsassosssessnssssensnns
* OO HOBHAUHI «.cevevvnrrrresenreorerorsraransnimreernessosteossarssnnand

OMOHIMK (MeTENKUK - MeTENUK, Koca - KOC4) .....

CuHoOHIMKM (64TEKO ~- TATO, binka - BABIpKa,
MEMa — MATU — HEHBKRA) ....coceremresnrenriinniesninanroessans

AHTOHIMM (BeNWKUA - MR, CHMH - OOYKA) .....]
nlﬁnéx'rl-ll cnoBé/[URNEKTUIMM .............cccovenee.

3anoanueHi cnopé/lHWom6é6BHI cnoBé
(napacénn, Takc)

3actapini cnosé/AHaxpoHiamu

Byné6ea cnbea
* 3HaYMMa YacTuHa: ocHOBA, 3aKiHUYOHHA
(x6piHb, Npédikc, cydikc)

* ocHOBa (Man-nin niték, Mman-i niTak-n) .............
* 3aKiHYEHHA (Man-ui NiTak, Man-i Nitak-w) ........
* KOPiHb (KAY-KQ, KBY-EHA, KAY-YP) .ccocvecrncenrcrunnnnns
* npédikc (3-pobuTK, HA-POOATH, Nepe-pobiATH) ..
* CYIKC (UUTE-10, YNTEA-EMO, YNTA-IOTD) .......ccceeee

YepryBdHHA ronocHWX 3BYKIB y KOpeHAX cniB
* e-i (cend - cln; Hecy — HIC) .....ccceceererinnrccnranenee.
* 0, 8-l (6axona — 60xin; k6neco - KONIc) .........,

YepryBdHHA NpUIroNocHUX 3BYKIB
Yy KépeHRX cnie

* -3, X (KHUra - KHai; apyr - apysi - Apyxe) ...,
* K=, 4 (PYKA — PyLli — PYUOHDKA) .....crrereerennrereransd
* X—C, W (MYXa — MYCI = MYLUMH) «..oconrremrrrcrsirannnnnsd

— e — —

e E——  w— —

?
bo bt 4

? 9

vey
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Mpasénuc

MepeHéceHHA “acTUH/cKNaais cniB y nucoMi
(4B = TO, KHAXK = K&, XKUT = TA) ccovernenricssnnisvncssasees

MyHkrysuin
* KPANKA (1) coooriiicniimsannnssussssansenissmsssissssssensssnsansnesses
* 3HAK MUTAHHR (?) cecvnrecrrinecrennecsieresiseesnsensanseesnasd

* FIANKA (5 ") € 2)ecciccrreccrsensssscssanesssnsssasssssansnessrssseas
* BNOCTPOM () -eeveencernrencnrenseranesneranssnesanssesmsanesarsssans]

* KPEANKA 3 KOMOIO () .oeveeerenenerencrearsarsnessersnssessenssans
¢ LBOKPAMKA (2).eurrurererersereesssssessasssersnsssesasssssenessssren
* KPANKM (. . .) cercerccenrrcnecericsnissssecsanisnnessnssarassasassened
® BYMKA [() /7] ceeevereerermteneeimeneeereessssesassnessensensensd

YXATOK Beninkol 6ykBun
* NEPLLIG CNOBO B PEUGHHI ....cueeeeecreecrrcerenreracnes

¢ IMEHA, NPISBULLIA ....c.eeeveierreeriencseerenresserssessssersienss
* HA3BK:

Yxutok manél 6ykeu
* HA3BU OHIB TMKHA .......cocreereeannemensesscesssrmessssnsnnen

* HA3BU MICALLIB........erurrererersnrerseressneassnssssmsasnrssaneans
* MIOHECHI HAZBM ..c.oeveeecrcnniercnrersnsnsecssenressasssennsesasass
¢ HABBUM MOB ...ccccccnreeencinmnermmrrssasnesenssssessntesssssasesssses
* H&3BM NIOABA 33 HALIOHANBHICTIO «..cvecviecreinans
* H&3BM 32 MICLLIEM NOXOLDKEHHA ...ccvveereeeeneransnnnasd

2999 ¢

¢

L)
¢ ¢ I |

o4+ —

()
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fpaBénuc 4 | 516 8
BxuBaHHA Bennkol | manix Gyks
(Népue cnéBo NULWLIETLCA 3 BENWKoT GyKau.)
* HA3BU TBOPIB, MA36T ...cccceveveiiirnrecscnierionnessracsessard | ——
* HA3BUK roTéNIB, KOPAONIB .......cccveevieireircrrecerineansesd o—d —+ — —
* HABBU CBAT ..ccverrerericrscessnnarssssssssarsstassmnsasssssnssssined
* HE3BU MIHICTEPCTB ...ttt ninsins O — —
* ¥y reorpabiUHUX HABBAX .....cccrscreremeersmrerammreanmrennes o4 —4 — —
CnoBocnony4yeHHA
* cxnapHi cnoea (xnibopo6, ceiTNO-CMHIN)...........] ot — 4 — —
* CKNapHi NpUCNiBHUKK:

- NPUAMEHHWK 3 NpUCNiBHUKOM (3a6araro).....; o+ — —

= MPUAMEHHUK 3 IMEHHNKOM

(HABOCHI, LLLOAHA) ...ccrvvrrreccerrcsenertressvesssnssacens Ot = — —_

* cknénexi cnoed

(ABAALATL OAMUH, BYAY YMTATH) viverviiennienrsnnnsd —_——— —

CxopbueHHR cnis
* rognHa

* AMBUCA/AUBITLCA
* QOKTOP

* | Tak pani

* | Také noaibHe

* Kinorpam

* KiINOMETp

* niTp

* METP

* Hanpwknan

* naH

* NaHi

* pik

* CAHTUMETP

* CTOpIYYA, CTONITTA
* CTOPIHKA

« XBUIWAHA

? 99

‘....

oo
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Mopdonérin

kY

IMéHHUKMH
¢ BHAYBHHA ...eveererereneeineessarnsersonsssrrsresssssessnsessnssaneen
* HA3BM ICTOT ..ocereerrereressararsnsssensssnsesenresansssanssrnsenes
* HABBU HBICTOT ....ccecceerrrereraeressosesanssransransasansesnrnenas
* BArANIbHI HABBM .......coerrerverrsanrecnsmnissnsenesssrsanesacess
* BNACHI HA3BM ....cuv....... ceetresreseres et bt e resaerans
* pia: )
= YOFIOBIUMM ...cceeeenoerrccecinnnecssnnnensmsensssssessnsessssons
= WIHOUMI ....ooeecemcrcnrernreveneranssnnseeansenesanessnssanens
= COPBAHIM ....eorveererinerinreninerreneasenserasessaseraressansenes
= CNEFTBHUM ...coceveeeireeneerrenrsnessnceranisasesssssesssessasssans

* rpyna:

* yueno:
= ORHUHA c.ccocovrreerirerersensesssessssssssersnrnnsersosssssessnnnsnes

= MHOMKMHE c...covereieeierensenssniesresssresmmmmmmeseesssessessners

BiomiHky iménHukie
* Ha3neHW BiaMiHok (XT0? LLio?)

* popoBin BigmiHok (Koré? Yord?)
= KOPO/HOTO HOMA ........ccececrcecrcnrenesncnsnsseemnnncsos
= 603 KOTO/MOIO .....oceeeerercrrsrrsnareresnsansnnsssssssansenes

? 9
11

L

b oot

? 9

|
]
144

$ ¢

$ 4

I
|
I
I .
SR
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Mopdonéria 2|1 3|4 | 5{6 |78
= B HOTO ..eecerrecenncrmrrneesserarsssessnensssersessessnesssssessanansy ot — - — e — L ]
= BAMICTD ..cccceerencrnerrersnrines e sersessrresassnessarssesseensns o= |—
= KOSI0 oeeeeererierereristeressenissnmissaresnnissssnsessessrsansssarsanss okl — o
= KPIM areeeeirrneriennerissnsenssasasissersssstosserrasansesessnssrsnes
= HODAMEOKO c.c.ververrincrercrarnnenrssssresemseessorassesnesessesseed ot —d ]
= TUHCTIA ccrerieerireerieensereriserisserssesassnssssrsnssassssnesssanes O—| —@
= COPBI, ccerenerimersarsnsearesssarssnessersessnresnessssssnersssssnes ) o — 4 — |
e - P O g —— e — b e e e | —
= CKITIBKM eerenieceeserissesinnsrecsseemiesessmmsssesseesasssees, o el 1 __l o
— BArATO, MAND ...ccceceeevermreecrrcerereerneereanrsrresesnsenns Omdm — b — ] IR R PR
= BOCUTD ccvereirremrrmernereaiesseresnsssareressssssressensassassssnns -t 11 __| o
~ 3BIOKM, 3..cvereecrerennen. reterteatiaentran e e e aereannas o~ |— —|—o
= YOr6 XOTITH, BAMATM ...ccveeeeerrcenrerernereeneeesesseennd o SRyl IR SR SRR AR SN R

* pasanbHWK BiamiHok (Komy? Yomy?)
= KOMY ..ccoiinitintinmicertesnssarensssssnsnseniessesssssnsensossanss, O 4o b — ]
= HOMY ..corcrinecisnsionnnmnmneninssrrsnssasssssmssnsssssssassasssasnnd

* 3HaxinHM®M BigMinok (Kor6? LLo?)
= KOTQ ereeeeeecrereneressssssnssserscesesserssesasssrsssssnssanessenes O | oma| iy
S 1 1 T PR o} —|-»
= 38 KOTO/LLID c..eeveervreeceescsesesssessesassnreseosessenne, ot — L ]
= MK cniieiienenrencsreniererssenseensesensasarssnensssessrsssnsnanaed o-4+—4—
= HE eireerssniiinsctnec s e st e snavasssenssserssessasesnaraes . o—— —|—o
el 3 - « F O S o —1
= TIBPBL...ccenmcenerarasersssnsnassrrsassrraserssasasssessesasasassseond o—— —
=TI ceeiorammmmrrerrerssnntsssmanresssessssassasnssssssmmnnnsnsnessssane ) o—— -
el 1 [ J OO ST ot ]
= NOMPU ....ocecrreerieerrrertensiesarrssssenesssseresassssnsseessassnnns o—4+—1—
= AP0 . s e e s s Oo— | —e
a7 - J OOV SO o—|—e
L 21 < JO RO Ot — -
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Mopdonéria 1123 5(6 |7 |8

* KIMWUHUMA BIOMIHOK ...ccociivrenreerriiieerenseresmreessnensnes Oo—d — - —

* opyaHwui BiaMiHok (Kum? Yum?)
= KUM..ooiiiiiiaiiiinsmnsssnisnsssssssssistensssnssssssasasansosaesnssed o4 — | {-e
= HUM ....coniiiicisannisisninsiisiiinmirmasmrasarossssssnssnsssssansrans O 4= — L — ] —g
= 8 KUM/MUM .....uoeicniececcioninresnensennesacesssssnsesnresseons O—- L | o
< - P O—- INYU RV NI Rp——
= MK coecrirnistinnimnneisnnress e enssnernstssaserssnsasnsanesassnanesd o U IR IPU I I I
= HABM o coverieerenrmmsresssmssessnsonssassassnssnsstssmsansssassnsessenes o4 AN J SR R
- népe.q. .................................................................. O - e —— =
el 11 = SO USRS o - — 1 — —i e

* Mmiciésnin sigmiHok (Ha kémy? Ha uomy?)
= HA KOMY/UOMY ...cceenrrncecrnrrerentreneseesnnsnssnsssesened O o - | 1o
= 10 KOMY/UOMY ........ooeeeeeererernressnreeenesnssssesassessnss Ot —
= TIPU KOMY/MOMY .....coerneeeceenrrnesnsressernessssensesaenasend o —4
= Y, B KOMY/UOMY .......cocoerirenricrecnmennserseseesmssseeraend O 4= — I BPS
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Mopdonéria

NPUKMETHUKIN
® BHEUOHHA «.evcvececrsseencesserss s sssssesssessssbersssssossanaes
* MIPUCBIAHI cocecererrrircscssenrcrersnsseennesansssesnsessneassesons
-~ yui (OpATie aiM, CecTpUH aim)
- ynA (Gpartoba xara, cecTpuHAa xdra)
- yuné (6paroee nepod, cectpuHé nepd)
- uni (6paToBi rpbLLi, cecTpuHi rpéLLi)
* CTYNEHI NOPIBHAHHA ...veemreeereiceiceeesatienecvnseranrnans
~ FApHWIA, rapHiluni, HanrapHilLKi
- répHa, rapHilua, HairapHiiua
- répHe, rapHiwe, HaiirapHiwe
- rapHi, rapnili, HanrapHiui
® TBOPAA FPYINIA «.eoveeeremceresesserssssssomnsemnssssssssmnessssons
- rApHWA, répHa, rapHe, rapHi

* M'AKA PYNA ....eeenreeecernerrennnne eamreteeneesneeeevarssstesnns
- CAHIK, CUHA, cHe, cuHl

YaroaxeHHA NPUKMETHUKIB 3 IMEHHUKaMMU
® OAHWMHA! c....eicoerrmrenrrereenensesassnrisssasasasssssensssnsssnss
- Yyonosiunin pig
- XiH6unn pig
- cepénHnin pin
¢ MHOMMHA ...comennrrnrrenreiasiassssssisssinmssentesesinssnessnseres

BiomiHioBaHHA NPUKMETHUKIB

® HABUBHMM ....c...eeiieireiivtirinneseereseesesenssse e seesesssneens
® POAOBMM ....ccceereereernererrersserissesssesssssrssrsassrrsrersssess
* OABANBHUM ....ceeeeeccrvairieerreesessreensssersnsessessseresses
* BHAXIAHMM ...eeereccererenrenisaeineasessscsnssssaresssesnsseasse
¢ KIMAUHUM c.ceeccececencesesrseninnesanesessnssssissrseserssnsnees
* OPYAHURM cc.eeececrinreereseneessnessssssarassssarsssrssrassseranes
® MICLUBBUM ....cceeeeeeeireciecsnresesssssssme st stessssassssessas

-—--n---*
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Mopdonéria

YucniBHUKN
* KinbKicHi:

100-1,999 . . . ciocrrrecrrerrerrre e ssnss e aessne s sse s
« 36ipHi (0B6E, TPOE, . . . ; 06MABA, . . ) .vrerureenn:

» apoGoef:
Y2 (NIB, NOSMOBMHAY) ....ovvvmrurmcnsireresammesnrasensasasassassas
Y3 (TPOTHHA) covverremrvrencreensenas reesreerarrresnen e nsssanass
Ya (METBEPTAHA/UBEPTD) cuevevrememeecerasisrsscsersasansanas

Yar6axeHHA KinbkicHUX wucniBHukie
3 IMéHHUKAMHN

* piA: YonosiuMi, XiHOUUW, cepénHin

? 9
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Mopcdonéria

BlomiHioBaHHA NOPRAKOBMAX YMCNIBHUKIB

® POLOBMIT ...eeenrrereererereasssssssnessesssansssessssasesserassensnnnd
* QABANMBHUM.....cececerreeeieneereseeseesieerensreassasssnsrnsans
¢ BHAXIOHWNEA ..coecerecriimieariasieissnisesneneisenissssasssennnas
® OPYEHUM c.ecenrereriaernesieiessensissssssssisiesenseesssamssensnes ‘
* MICUSBUM .....ocorvereiirerrrnnrermesacssnsrsmeassasmssmrassasensaseas

BXUBAHHA YMucniBHUKIB ANA NosHAYeHHA DAar

3aiMOéHHUKK
* BHAUBHHRA ..covevenreetieiicemeereceeceesemnesessssasseressssnreres

* oco6GBi
-~ A, TN, BIH/BOHA, BOHO, MW, BWU, BOHM ..............

* 3BOPOTHI

= AKMI, =8, =€, = verevererirereersecisasrasssnsesssasassesreesd
— YN, KA, YNE, YHT coeereeeeeeeerseesereessesnensnsnesees ,
=~ KOTPUM, =@, =8, =f cccerrerrerrrerenrceenerrsieseencesnennns,

* BiHOCHI

* NPUCBIAHI )
= M, MOA, MOE, MOI .....ccoenrererrrrsnrersrssresssranaranes ;
— TBIA, TBOA, TBOE, TBOI ..eeeveereerrrrrssrssasessenesesces]

word, i

BHIF, =R, =€, =T wrrereerccrsenresrseseseessessessesrassesened

= HELU, =8, =€, =1 eeirirereemrcererrennenecrnnam e reerersnsasensd :

= BALL, =8, *8, i vieerreeresrurmrurcrsssessrsereimsnmnnnnsssemmeen
= CBIM, CBOA, CBOE, CBOM .nvvveveereeevereressesesssesorssseed

$ 4
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Mopdcponéria

- XT0-6YAb, XTO-HBOYAD ....cocorcnrncarererinisensisensanses 4
- WO-6YAb, LLO-HBOYAD «...cvocrrverinrensrerramssnnasrecanssd

+ BKasiBHl
= LOM, LIA, LB, Ll ccevvennersiseerrrreanmsenassesersrrnsnrnsnvasnsns

= TOW, TQ, TO, Tl ccrrrcnecrrerirerreressesstessninnsseessaneseness

* o3HavanNbHI
— BOCb, BCA, BCO, BCl ...cevevriivererreesresrrnnsssseersersrnans

= KOMKHMMP, =8, =€, =i ceeerererierersreseeranssssassnnsneresranns
= BCAKMNM, =8, =8, =i ceeereerersersrersernsronsrssassnserensrreses

* YMIHHA BXXWBATU .BU" Y BBIYNVBO-NOLLUAHHOMY
BHAUBHI ..ccccctieieerecrn e smce e sessnnesns s e sen e rassans

* YMIHHA 3aMiHATK IMEHHWKM 3aAMEHHWKaMM ...,
BlomiHioBaHHA oco66BUX 3aiAMEHHMKIB .........
BIOMiHIOBAHHA NMUTANDBHUX 3aAMEHHUKIB ......

BiaMiHIOBaHHA NpUCBIAHUX 38AMEHHUKIB .....

Diccrosd
® BHAUBHHE ...covererneemerrierassresserseserasssorsssssrnesssarssesssn

+ He03HAueHa hépma — AIENMEHHUK (YNTATH) ....
* BUOMU:
— HEAOKOHAHUNIA (YUTATH) ...occocrrerrareennccresersnsanannd

— DOKOHAHMA (MPOUUTATH) .covvnecrrrsrancnnirersmenenes

P

?

e — e — —

e — —— ———
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Mopdonéria 112 |3|4|5|6|7]8
* 4acK:
= TONEPILLHIA (YUTAIOTB) ccccrimereecrenncrnsrenenseneannns Ot =t — — —@-
= MUHYMUA (MUTANK) .occerncnnnennen. JRRRORRIO O 1= — = — —{ —®
- ManbyTHIn:
- npécra choépma (byayTb UNTATK)................. .. Ot e e b | @
- cknanHa popma (MUTATUMYTD)....ccvveeereerene Fo U AU E R pEPY
* cnocobu:
= BIACHUA (UNTEE) .coeieercrecrmscirrcmssnenanresarsnenasaesas o S R G JEPY
~ HAKa30BMUM (YUTERA) ....c.cccevrrmceccerreeeeneesiennas ot —d__J9
— YMOBHUNMA (MUTAB BU).....ccocrenrercrinircnnnrrernvsanses
* 380pd&THI AiecnoBa (3a4iCyBaTUCA) ....vcceveereenne - — 4
* TATNI QIECNOBA (IXATH) .oveermreerreeceareeerssersseeemseenens
* NOBTOPHI QICCNIOBA (IBANTH) ..ovvveeeeerecercsisenne
JAiesloMiin plecnie
* népwia:
b 2 4 I - (o Juy FRPIIPR RSN g
B = 1 P O o e | =l
* Apyra
= M, Y, LU, W .rerrimviiieraiineaiiseesnsesiencresnneasinmsnsanans O——_—e et el -
=0, M, B, M crecrcnienicnensneniasssenansnsensanssssnsassanans -t —d_ 1 __l e
a2 P + T o P O f— o — e e e e =
-n:T' c:a ------------------------------------------------------------- Orm o o s . e e ——] )
= =ITB, =ATD sieiceerriionmmiininrieeaeessmsesersnessasresssasssees ot _d__l o
* TPETA:
el (-1 SOOI o—tF—F————f———— -
= DT cecrcrersriesessansnsssesissasisasseesssmssmsassrssssssseres P Sy AUV SR (R I " ——
—GYTH ................................................................... o Ty Mg TR -
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Mopdonéria

D ienpUKMETHUKHN
® GHAUGHHA ....oceeccvnnreicesssensrsssssanrmmssassssasessonsasssnsarnesd

* Y)KMBAHHA NPUAMEHHUKIB 3 IMEBHHUKEMM ........]

AlenpucnisHuku
® BHAYGHHR .....iceereecerreveirerasesenseressnesessansssssansssnsrress
* yacwu:
= TEONEPILLRIM ...cvvverrerererrssnrerscsssssssssssssassssansasnsasoned
= MUHYTIMWP ..oooerenninrnanrnesmemsssessssssassansnsssessassssnes

MpucniBHukK
® BHAUGHHA ..cccceerecrceerrranererrressneerensmsssssstsessanssssanrosss

* cTyneH nopiBHEHHA/NOPIBHAHHA
— 3BUYANHMNN (BUCOKOD) ....cccceeriercanrmrssassnnssssnensed
= NEPLUNIA (BMLLLE) ..ccccceeerereceerrerrernressmrssnsessnssensd
= APYFVNA (HAMBULLG) ......ccecveemcenreissensncssasesensanessd
- NIACHNEHUIA (AKHANBULLIL) .....cornrrmerrnrsernsanensd

MpuitMéHHUKY
* BHAUGHHA covvvirecriscmreasissassnsssasssssnsarsssasasassreansssanes

* YXXUBAHHA NPUAMOHHUKIB 3 IMEHHUKAMMU ........,
(Owve. BiAMIHKK iIMéHHKKIB ~ cTOp. 70-72)

* POROBUN BIOMIHOK ....cccverevrernreerrernmennrsssaressnresansncd
* SHAXIAHUMA BIAMIHOK «....cooecreeecerccisicnsisssscnssaenas
* OPYAHWNA BIAMIHOK ...c.cecvrecercnisiiissssssansosarssessnsensess
* MICLIEBUN BIAMIHOK....cccovviinireiirniicassissanisenissansaed

CnonyuHuku
® BHAYBHHA ....ovveeeererarnsrrensensrenrensmsssmsessmessassssasssassas
* npécri

= &, 60, i, TA, TAKOMK ..ccoeverrerrarcsrmrenrecnsrmrenessnens

? 9% ¥
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Mopdonéria 3|4 8
¢ CKNAAHI, CKNARBHI ..ccorveverecrnrernmressnrcrensssasssrsrassensd L —  —
AKGN HeHauve AKLLG
6Txe HI6n abn
3aMicTe LL06 npoté 3aTé
Jyeépes Te Lo wob TEeX
AnA Téro wob HEeMOB TOMY L0
YéacTxu
¢ BHAUBHHR ..ccoeeerercsrernressnesersssmssssssressassessesessanisrsssns o=t — i SR IS S

~ AUTANbHI (UK, HEeBXXEé, Xi64)

- OKNWYHI (AK, WO, 38)

- nigecwniHi ke, X, Te, 60, HO)

- sanepéuHa (He)

- cTeépaXcysansHi (Tak, eréx, aBXeéx)
- BuAfnbHI (TiNbKN, NULLE)

Buryku

® BHAUBHHA «.cceereicsininrieciresmrasensanmsmsrnssssmssnsnssssnssnnnss
- BATYKW NOUYTTA (rei, on, aré, oBsd)
- BArYKW/OKNuKkn (re, reto, UNThb, raina, Hy)

- 3BYKOHACNIAHI BUryKun
(rae-rae, Ky-Ky, Kpa-kpa, HAB, rpMm, 6am-6am)

- BAIYKW panTOBOCTI
(ram, 6abéx, wycTb, 6yx, cTpub, auvpk,
LWyGOBCTL)

- pedbic y Burykax (rae-rap)
- kéma y Burykax (leid, leaHe, xoan!)
- 3aHaK Sxknuky y eurykax (Ou-io-nonl)
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CuHTakca/CuHTakcue

PéveHHRA
® BHAUBHHA coecverieriereranssrsnssssssesaraenieessseraresssssssessennee

* MPOCTE PEUCHHR: .....cociereciiesrircssensnrsannsnsnassnssanses

= HONOLUMPOHO ....coceerrnrecrrermnsmsssssssssassssssasssssnsses
(Qitv unTdioTnb.)

= MOLLUMPEHE ....cormeerrerarcncsserearsnecsnsssesassasesnasssssssses
(Mani gitn YynTAIOTE LIIKABI KHMXKHA.)

* THAMET oomeiiirrcresensnnssesanseessrsssssssssssssssssssssassasnsns
(LLITH YNTAIOTE KHUXKKA.)

* MIPVICYAOK c..verrerrarenrenserssssassssnsnsssssssssressssansssrsasnss
(QiT YUTAIOTD KHMXKKA.)

* Yar6KeHHA NpUcyaKa 3 NIOMeTOM ........c.oveen.-
(AAITH YUTAIOTD KHWXKA.)

* MPAMMNIA OOMATOK. .. ccereurrerearernecrnrirnsansoresentesasrases
([iTM YUTAI0TL KHUXKKW npw cToni.)
(YuhTens unmtée QiTAM KHIAXKY.)

* HENPAMMMN OOMATOK .covevrrerricseriessererssassersnsarssasses
(Yuateno untée AiTAM KHAXKKY.)

* PO3NOBIAHE PEYAHHA ...t s recarneens
(AiTn YUTAKTL KHUXKI Npw cTon(i.)

* TIMTANBHE PEUBHHA ......ceeecremcceereec s
(LLLo AiT¥ YnTATL?) :

* OKNTAYMHE PEUEHHRA .....c.ecovrereneraceessenseresnnerarsssesases
(Knxka gyxe udikésal)

* 3AMNEPEUHE PAUCHHA ......ccoveeerrerreernerarsersessaessrrenns
(A He unTa.)

* CKNAREHE PEUEHHA ....ceeeeccerenrrecsrrsernerssarsosnassenees
(YunTenb uKMTAe KHWXKKY, 8 ATk cnyxaloTb.)
(QiTn ynTaOTL, 60 KHWMXXKWA LiKABI.)

R
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KynbTrypa mMé6BM | cTunicTuka 1 4 6 |78
NiTepaTYypHA MOBA.........ooveermerrmenersiisnsassnenenee —_ b — — — —
JUANEKTHA MOBA ..........eceeeeeeerrrecce e — IR I S
Crani méBun

® POBMOBHMM ....cuceencccnerersaersssnrsnsssnsnsssassssnsasessanssens o— -8

® DUNOBMM cueccneeereecerisvmeseissenseserensosenseessansasssasssananes O —-

* HAYKOBUM ...eccvreeeerenerrereereneesnmemsssesantesessssssesesarssnsas o— — —
* NYOMILMCTAYHUMA ....ovvervrircnecsiinrecsteeresseeserassesens o—1— —
® XYAOMKHIM.....cccceireererrrenierrarerensressseasesesssesassassnseennes o—|— -
YOHA MOBR .......oeeeeeeeeecisrenernsrssssacssassassesassoras o - —o

NMucéMHaTIncbMOBA MOBA ...............ccconneceeeenne O~ - —

105



106

6

@







©



